
 

 
 
 
 
 

E x p l o r i n g t h e E x p e r i e n c e o f B e i n g 
F i r s t i n F a m i l y a t U n i v e r s i t y 

An Annotated Bibliography 2000 – 2014 
 
 
A/Professor Sharron King, Dr Ann Luzeckyj, A/Professor Ben McCann and 
Charmaine Graham 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 

A collaborative project between three universities in South Australia, University of South Australia,  
Flinders University and The University of Adelaide. 

http://www.unisa.edu.au/
http://www.flinders.edu.au/
http://www.flinders.edu.au/
http://www.adelaide.edu.au/


E x p l o  r i n g    t h e    E x p e r i e n c e    O f    B e i n g   F i r s t    i n    F a m i l y    a t   U n i v e r s i t y 

Page | 2 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 

E x p l o r i n g  t h e  E x p e r i e n c e  o f  B e i n g  F i r s t  i n 
F a m i l y  a t  U n i v e r s i t y :  An Annotated Bibliography 2000 – 2014 

 
A/Prof Sharron King, Dr Ann Luzeckyj, A/Prof Ben McCann & Charmaine Graham 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

The First in Family project was funded by the National Centre for Student Equity in Higher Education 
(NCSEHE) through the centre's 2014 Student Equity in Higher Education Research Grants Program. 
The information and views expressed in this report are those of the authors, and not necessarily those of 
the NCSEHE. 

 

 
 
 
 

The researchers would like to express their appreciation to the members of the project reference group: 
Dr Deb Tranter, Dr Di Bills, Lee Pope, A/Prof Rachael Field, Dr Grant Banfield, and Audrey Stratton. 

 
Permission is granted for copying, distributing and use by other institutions, with appropriate 
acknowledgement 

 
© National Centre for Student Equity in Higher Education, 2014 

Enquiries should be addressed via email to ncsehe@curtin.edu.au 

http://www.ncsehe.edu.au/
mailto:ncsehe@curtin.edu.au


E x p l o  r i n g    t h e    E x p e r i e n c e    O f    B e i n g   F i r s t    i n    F a m i l y    a t   U n i v e r s i t y 

Page | 3 

 

 

 
 

INTRODUCTION 
 

First in Family (FiF) is an under-recognised equity grouping which may encompass low-SES, mature aged, 

regional and remote, and indigenous students. Research indicates that these cohorts are highly capable 

when given opportunities to participate and support to succeed (Devlin, Kift et al., 2012). However, 

previous research also shows that FiF students experience significant educational disadvantage as they do 

not possess the requisite cultural and social capital that is required to easily navigate their way through 

higher education institutions (Luzeckyj, King et al., 2011). 

The aim of this annotated bibliography is to determine what is known about the FiF student experience in 

higher education, predominantly from an Australian context but within the broader global perspective. 

The term ‘first in family’ and ‘first generation’ are often used interchangeably within the literature, but the 

use can vary dependent on the geographical location of the group of students being researched. 

Consequently it is important that consideration be given to the definition and interpretation of the term 

‘first in family’ as it may be influenced by the international viewpoint from which it is being explored. 

 
 

Australia (AUST) 
 

Australia’s equity in higher education policies focus on improving access for four primary disadvantaged 

groups. These consist of students from socio-economically disadvantaged backgrounds, indigenous 

students, students from regional areas and students with disabilities, groupings which do not explicitly 

incorporate FiF students. Despite this lack of national focus, there are a number of emerging quantitative 

and qualitative studies on FiF students that provide a unique Australian voice to the topic. Within an 

Australian context, FiF students are generally defined within the literature as being the first in the 

immediate family to attend higher education, which includes both parents (or other primary care givers) 

and siblings (Luzeckyj, King et al., 2011). 

 
 

United States (US) 
 

The United States is one of the few countries that specifically identifies and collects relevant data on what 

is termed ‘first generation’ university students. The government policy emphasis, combined with a range 

of financial support mechanisms provided to this particular educationally disadvantaged group, has led to 

a large quantity of research on this cohort. For our purposes, we have equated the term ‘university’ to 

encompass both the traditional higher education system that operates within the US, as well as the 2 year 

colleges that offer associate degrees. The experiences of these college students follow similar themes to 

the university students in the US literature. Furthermore, for many disadvantaged students the pathway 

into university is through 2 year community college, hence capturing the voices of these students is 

important when considering the broader aspects of the FiF student experiences. A ‘first generation’ 
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student in the US context is normally defined as a student whose parents have not graduated from college 

with a bachelor degree (a definition which does not include siblings who may have graduated) 

(Aspelmeier, Love et al., 2012). 

 
 

United Kingdom (UK) 
 

Within the UK system, ‘first in family’ students are encapsulated within the broader widening participation 

policy agenda which, in the higher education literature, includes a particular focus on socio-    

economically disadvantaged students. The review of literature conducted by Gorard et al., (2006) on 

widening participation research in the UK found very few local studies focussing specifically on FiF 

students. These findings are echoed in our current literature search, with limited UK studies available that 

focus explicitly on this under-recognised equity group. In order to address a potential gap and to ensure 

the UK literature is covered, a number of UK studies that discuss findings pertaining to the broader topic 

of ‘widening participation’ have been included within this annotated bibliography. Where a UK study has 

focused on FiF students, the definition used to define the cohort is similar to that applied in Australia and 

centres on students whose parents have not attended university; however it does not generally exclude 

siblings. 

 
 

KEY THEMES 
 

Four key themes emerged from the literature and are presented in Figure 1. These four key themes which 

provide readers with a broad understanding of the FiF student experience are outlined as: 

 
1. The ‘Individual’- a review of the literature confirms that the differences within FiF students are as 

diverse as the differences identified between FiF students and traditional students. Key sub themes 

that emerge under the collective term of the ‘individual’ emphasise the role that internal 

characteristics, abilities and personal agency contribute to the experiences of FiF students. 

Furthermore, the theoretical concepts of social and cultural capital, and habitus arise repeatedly as 

significant factors. 

 
2. The ‘Student’ – the decision to return to study is a significant life changing event for FiF students, 

however it is an event that does not stop once the enrolment process is finalised. What follows is a 

process of adjustment and tension as the FiF student takes on the ‘learner identity’ and attempts to 

master the role of student. The review of literature highlights that FiF students are less likely to be 

involved in extra-curricular activities and campus life, and the omission of these activities may 

contribute towards a sense of isolation and early attrition. 
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3. The ‘Journey’- for FiF students, the pathway into university and the journey once there, are as diverse as 

the students themselves. Significant topics highlighted by students regarding their journey emphasises 

the motivation(s) that lead them to attend higher education. The literature identifies that for a 

significant number of FiF students it is necessary to combine employment and study as there ar e 

often prohibitive costs associated with attending university. 

 
 
 

 
 

Figure1. Conceptual framework of the key themes within ‘first in family’ literature 
 
 

4. The ‘Networks’ - a common theme evident in the literature is the importance that support networks 

provide to FiF students. These networks not only support FiF students to initially consider tertiary 

studies as a viable option, but they also provide the necessary support for the successful attainment of 

the degree qualification. Due to the heterogeneous nature of the FiF cohort a range of support 

networks, both external and internal to the higher education system, are identified. 
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METHODOLOGY 
 

An examination of journal articles was conducted using the key terms ‘first in family’ and ‘first generation’ 

with the interchangeable terms of ‘university’ and ‘college’. Searches were limited to the period 2000 to 

2014 and geographical locations of Australia, United States, United Kingdom, New Zealand and Canada. 

A broader search was then conducted examining research organisations and government websites in order 

to identify relevant policy documents and working papers. The final stage of developing the annotated 

bibliography involved examining published documents from higher education conferences, including 

keynote presentations, abstracts and articles discussed in smaller work group sessions. Only the most 

appropriate literature pertaining to FiF student experiences were selected for inclusion. A summary of 

literature sources can be found in Appendix A. 

 
Literature addressing programs and other intervention strategies to improve transition and academic 

success for FiF students were outside of the scope of this annotated bibliography and have therefore been 

excluded. Similarly, research focusing on aspirations and experiences prior to commencing university,  

such as those of high school students, were also excluded as they too, were determined to be outside the 

scope of this review. Despite the exclusion of these fields of study, they are recognised as being important 

factors within the broader understanding of FiF student pathways. Consequently it is recommended that 

future research and annotated bibliographies consider including, and possibly focussing, on these broader 

areas. 

 
Structure 

 
The annotated bibliography has been structured in two parts, the first section includes literature from an 

Australian perspective, whilst the second section includes literature from the UK, USA, NZ, Canada and 

South Africa. 

 
Formatting for literature citation includes the electronic DOI, ISBN or URL, keywords and extracted 

abstract or introduction. Reference is made as to whether the author’s original abstract or introduction 

has been replicated or amended. 



E x p l o  r i n g    t h e    E x p e r i e n c e    O f    B e i n g   F i r s t    i n    F a m i l y    a t   U n i v e r s i t y 

Page | 7 

 

 

 
 

Australian perspective 
 

Asmar, C., Page, S., & Radloff, A. (2011). Dispelling myths: Indigenous students’ engagement with 
university. AUSSE Research Briefings, 10, 1-15. 

URL: http://research.acer.edu.au/cgi/viewcontent.cgi?article=1001&context=ausse 

Keywords: aboriginal students; indigenous students engagement; university enrolment 

It has been known for years now that students who engage more frequently in educationally effective 
practices get better grades, are more satisfied, and are more likely to persist with their studies. It is also 
known that while engagement is positively linked to desired outcomes for all types of students, historically 
underserved students tend to benefit more than majority students (Kuh, Kinzie, Cruce, Shoup & Gonyea, 
2006). In the case of Indigenous Australians, positive responses in relation to engagement and satisfaction are 
not necessarily accompanied by the overall levels of persistence and completion one would expect. (Extracted 
from Introduction) 

Asmar, C., Page, S., & Radloff, A. (2014). Exploring anomalies in Indigenous student engagement: 
findings from a national Australian survey of undergraduates. Higher Education Research & 
Development (ahead-of-print), 1-15. 

DOI: 10.1080/07294360.2014.934334 

Keywords: aboriginal; attrition; indigenous education; retention; student engagement; student support; 
university 

Increases in participation by Aboriginal and Torres Strait Islander students in higher education across 
Australia continue to be promising. However, it is also known that Indigenous students’ attrition, retention 
and completion rates remain areas of concern. In this paper, we report our findings from an analysis of 
Indigenous student responses to the 2009 Australasian Survey of Student Engagement. Overall, Indigenous 
Australian students express positive responses in relation to engagement, but are more likely than non-
Indigenous students to be planning to depart. We explore this somewhat unexpected anomaly, whilst also 
suggesting that much more needs to be known about our Indigenous students, including, for example, whom 
they may interact with at university; where they turn for support; and why they may decide to leave. Our 
findings strongly indicate that better national and institutional data are needed to address the current gaps in 
knowledge relating to Indigenous student populations in Australia and around the world. (Abstract) 

Ballantyne, J., Madden, T., & Todd, N. (2009). Gauging the attitudes of non-traditional students at 
a new campus: An Australian case study. Journal of Higher Education Policy and Management, 
31(4), 301-313. 

DOI: 10.1080/13600800903191948 

Keywords: first-year experience; higher education evaluation; non-traditional students 

Of the challenges facing universities, the need to attract and accommodate students of increasingly varied 
demographic backgrounds is perhaps one of the most pressing. This study was conducted to profile the first-
year student cohort at a new university campus characterised by the non-traditional students typical of a 
rapidly changing tertiary sector. The project was designed to follow on from the findings of a recent nation-
wide review of first-year students in Australia, which provided a robust point of comparison. The cohort in 
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this context differed from those of previous studies—over half were first-generation tertiary students; less 
than one-third were from a high socioeconomic status background; and just under half were mature-aged 
students. Overall, results indicated that students at this university, despite their backgrounds, were remarkably 
positive about their university experience and well-equipped to achieve at university study. These findings are 
highly relevant in terms of understanding the transitional experiences of non-traditional students. (Abstract) 

Benson, R., Heagney, M., Hewitt, L., Crosling, G., & Devos, A. (2012). Social inclusion and the 
student experience: what are the implications for academic support? Widening Participation and 
Lifelong Learning , 14(2), 11-28. 

DOI: 10.5456/WPLL.14.2.11 

Keywords: diversity; social inclusion; student experience; student support 

In Western countries, governments continue to emphasise social inclusion in higher education. While access 
is important in social inclusion, there is a need to broaden the conceptualisation of the student experience to 
optimise opportunities for the academic achievement of students from diverse backgrounds. Potentially, this 
includes increased support strategies by both academic and professional staff. In this paper, we discuss the 
experiences of a group of students from diverse backgrounds in a longitudinal research project that aims to 
provide insight into how these students succeed in higher education. We focus particularly on students’ 
comments about their study management to explore the implications of their experiences for academic 
support. (Abstract) 

Benson, R., Hewitt, L., Heagney, M., Devos, A., & Crosling, G. (2010). Diverse pathways into 
higher education: Using students' stories to identify transformative experiences. Australian Journal 
of Adult Learning , 50(1), 26-53. 

URL: http://files.eric.ed.gov/fulltext/EJ952222.pdf 

Keywords: higher education; family influence; socioeconomic status; first generation; rural population 

This paper is based on findings from the first phase of a longitudinal project examining how a group of 
students from diverse backgrounds succeed in higher education. The concept of perspective transformation 
is used to explore students' stories about factors that influenced them on their journey to university, including 
socio-economic background, family difficulties, gender, the effect of being first in family to enter higher 
education, migration, location and experiences of schooling. The paper argues that, for some participants, the 
decision to enrol was not primarily the effect of perspective transformation, but rather the result of other 
aspects of their lives. Finally, we comment on the value of narrative inquiry for revealing participants' 
experiences and, potentially, for supporting the process of transformation. (Abstract) 

Bexley, E. (2007). Social capital in theory and practice Melbourne, Vic: Centre for the Study of 
Higher Education, University of Melbourne. 

URL: http://www.cshe.unimelb.edu.au/research/equity/docs/SocialCapitalNov2007.pdf 

Keywords: social capital; higher education; TAFE; student engagement 

This report explores the use of social capital theory in understanding educational advantage/disadvantage 
from a public policy development perspective. We undertake a detailed review and critique of the key 
‘strands’ of social capital theory, contextualising these in an analysis of applied social capital theory in a public 
policy and a development environment. Finally, we use our modified understanding of the theory to explore 
the social capital of business and IT students in higher education and vocational education and technology 
(VET) in Victoria. (Extracted from Executive Summary) 
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Brinkworth, R., McCann, B., King, S., Burke da Silva, K., Luzeckyj, A., Scutter, S., Palmer, E., Hill, 
J., Wright, V., & McCann, J. (2013). Student and staff expectations and experiences. Australian 
Government: Office for Learning and Teaching. 

URL: http://fyhe.com.au/expectations/wp-content/uploads/2014/03/CG9-1158_Adelaide_Brinkworth 
_Final-report_2013.pdf 

Keywords: student expectations; first year; higher education; first in family; rural students 

The underpinnings of this project were developed in 2007-08 when a number of pilot surveys were 
conducted at The University of Adelaide. Students commencing tertiary education at The University of 
Adelaide were surveyed in order to further elucidate the difficulties they faced upon entry (Crisp et al., 2009). 
Students from all faculties were asked what they expected in a number of areas such as workload, feedback 
on assignments, and access to teaching staff. Interestingly, while students responded that they thought 
studying at university would be different to high school, they consistently indicated that their expectations of 
access to teachers, response times for the return of work and feedback, and reviewing of drafts, was the same 
as high school. This suggested that while students knew there would be a change they did not really appreciate 
the nature of the change, nor were students sufficiently cognizant of the more ambiguous expectations and 
demands placed on them compared with the highly structured environment of secondary school. (Extracted 
from Executive Summary) 

Brook, H., Fergie, D., Maeorg, M., & Michell, D. (2014). Universities in Transition: Foregrounding 
Social Contexts of Knowledge in the First Year Experience: University of Adelaide Press. 

URL: http://www.adelaide.edu.au/press/titles/universities-transition/universities-transition-ebook.pdf 

Keywords: higher education; first year experiences; university students 

Universities are social universes in their own right. They are the site of multiple, complex and diverse social 
relations, identities, communities, knowledges and practices. At the heart of this book are people enrolling at 
university for the first time and entering into the broad variety of social relations and contexts entailed in 
their ‘coming to know’ at, of and through university. By recasting ‘the transition to university’ as 
simultaneously and necessarily entailing a transition of university — indeed universities — and of their many 
and varied constitutive relations, structures and practices, the contributors to this book seek to 
reconceptualise the ‘first-year experience’ in terms of multiple and dynamic processes of dialogue and 
exchange amongst all participants. They interrogate taken-for-granted understandings of what ‘the university’ 
is, and consider what universities might yet become. (Edited from abstract) 

Cameron, S., & Robinson, K. (2014). The Experiences of Indigenous Australian Psychologists at 
University. Australian Psychologist, 49(1), 54-62. 

DOI: 10.1111/ap.12036 

Keywords: aboriginal; Australian; education; indigenous; psychology; university. 

Disparities exist between Indigenous Australians and non-Indigenous Australians on indicators of life 
expectancy, alcohol and drug use, adult and juvenile incarceration, and rates of hospitalisation for self-harm, 
suicide, and mental and behavioural disorders due to psychoactive substance use. Psychology is a discipline 
that can assist in remedying these issues, yet disparities are evident in Indigenous participation in higher 
education generally, as well as within tertiary psychology education specifically. Ten Indigenous Australian 
psychologists were interviewed to investigate possible barriers and enablers for Indigenous students studying 



E x p l o  r i n g    t h e    E x p e r i e n c e    O f    B e i n g   F i r s t    i n    F a m i l y    a t   U n i v e r s i t y 

Page | 10 

 

 

psychology at university. Sources of support for Indigenous students included family support, financial 
assistance, and Indigenous student support centres. Potential barriers to university study of psychology were 
negative conceptions of higher education and psychology by the Indigenous community, “culture shock” 
upon relocating to the metropolitan area, a lack of Indigenous content and staff, and culturally insensitivity 
by staff members. Efforts should be made to address these barriers to participation, as well as to support 
those structures and services that were supportive for students. (Edited from abstract) 

Catterall, J., Davis, J., & Yang, D. F. (2014). Facilitating the learning journey from vocational 
education and training to higher education. Higher Education Research & Development, 33(2), 242-
255. 

DOI: 10.1080/07294360.2013.832156 

Keywords: first-year experience; pathways; student diversity; transition; vocational education and training 

An increase in students who enter higher education in Australia following their studies in the vocational 
education and training (VET) sector has led to heightened national interest in the transition experiences of 
these students. This paper reports on the experiences of students who, as a result of their VET studies, 
entered a relatively new, large, metropolitan university in 2009 and 2010 in the fields of Business and Law, 
Early Childhood and Nursing. The investigation elicited responses from students about a range of personal, 
administrative and academic experiences. A total of 529 students responded to a survey, 74 students were 
interviewed by telephone and 33 students attended focus groups. A major finding of the research was that 
many students saw the new learning context as a positive factor and responded to challenges with enthusiasm 
and resilience. Despite this, it seems that the transition period, particularly the first semester of study, is an 
unnecessarily stressful time for many students and that this could be mitigated by the provision of timely 
information about differences between institutional and learner expectations, workload, administrative 
processes and learning practices. (Abstract) 

Chesters, J. (2014). Maintaining Inequality Despite Expansion: Evidence of the Link between 
Parents' Education and Qualitative Differences in Educational Attainment. Higher Education 
Quarterly (ahead-of-print) 

DOI: 10.1111/hequ.12060 

Keywords: higher education; parental education; educational attainment 

The restructuring of the Australian labour market decreased demand for low-skilled workers and increased 
demand for highly skilled workers and professionals further strengthening the relationship between 
educational and occupational attainment. To satisfy the demand for highly educated workers, the government 
reorganised the higher education sector increasing the number of universities and trebling the number of 
places for domestic undergraduate students. Analysing data from the Household, Income and Labour 
Dynamics in Australia survey, this paper examines the association between parents' education and the 
likelihood of graduating from university for six birth cohorts of Australians. Overall, the findings suggest that 
although the expansion of the higher education sector in Australia provided alternative pathways into 
university, differences in educational attainment persist. (Abstract) 

Chesters, J., & Watson, L. (2013). Returns to education for those returning to education: evidence 
from Australia. Studies in Higher Education, 39(9), 1634–1648.DOI: 10.1080/03075079.2013.801422 

Keywords: mature age students; Australia; employment; earnings; expansion of higher education 

There is widespread support for expanding access to universities for underrepresented groups, such as 
students from lower socio-economic backgrounds and older students, because of the higher rates of return to 
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university degrees. This study examines whether this assumption holds true for mature-aged graduates who 
have received their degrees in an era of mass participation. Using data from Australia, where around a quarter 
of university students are now over 25 years of age, the returns to higher education of mature-aged and 
younger graduates between 2001 and 2009 were compared. It was found that mature-aged graduates are more 
likely to reside in less-advantaged areas and to be the first person in their family to attend university but are 
less likely to be employed in the year before graduation, compared to younger graduates. However, in the 
year after graduation, employment status and earnings do not differ significantly for graduates regardless of 
their age at graduation. (Abstract) 

Cowie, E., & Hamilton, K. (2014). Key beliefs related to decisions for physical activity engagement 
among first-in-family students transitioning to university. Journal of community health, 39(4), 719-
726. 

DOI: 10.1007/s10900-013-9817-3 

Keywords: physical activity; first in family; university; beliefs 

The current study investigated key beliefs related to decisions for physical activity (PA) engagement among 
first-in-family (FiF) students transitioning to university. FiF students (n = 157) completed an online 
questionnaire assessing standard theory of planned behaviour constructs and belief-based items. One week 
later, participants completed a follow-up questionnaire assessing self-reported PA during the previous week. 
Results identified a range of behavioural, normative, and control beliefs that were significantly correlated with 
both PA intention and behaviour. Various key beliefs were also identified in relation to FiF students’ 
decisions to be regularly physically active, with behavioural beliefs such as “take up too much time”, 
normative beliefs including “friends outside of university”, and control beliefs such as “cost”, identified. The 
study addresses a gap in the literature of targeting FiF students, a cohort at risk for inactivity, and utilises a 
sound theoretical framework to identify the unique set of beliefs guiding decisions for PA for this at-risk 
community group. (Edited from abstract) 

Cuthill, M., & Jansen, D. (2013). Initial results from a longitudinal impact study focusing on a 
higher education ‘widening participation’ program in Australia. Widening Participation and 
Lifelong Learning , 15(1), 7-21. 

DOI: 10.5456/WPLL.15.1.7 

Keywords: widening participation; equity in higher education; low socio-economic background; raising 
aspiration 

In Australia, the issue of social equity within higher education has been a focus of national policy since 1990. 
While this has resulted in some increases in participation by particular equity groups, access rates for people 
from low socioeconomic backgrounds remain persistently low. The most recent review of Australian higher 
education has set a 20% participation target for people from low socio-economic backgrounds by 2020, with 
some institutional funding linked to achievement of that participation target. Understandably, universities are 
now developing program responses to meet these targets. This paper reports initial results from a five year 
study which explores the impacts of one such program on participants, their families, schools and 
community. Four key ‘impact’ themes identified through this research are discussed: ‘Recognition’, ‘Raised 
awareness’, ‘Relief’ and ‘Social connections’. Collectively, these themes underpin participants’ higher 
education decision-making processes. (Abstract) 

 



E x p l o  r i n g    t h e    E x p e r i e n c e    O f    B e i n g   F i r s t    i n    F a m i l y    a t   U n i v e r s i t y 

Page | 12 

 

 

Devlin, M. (2010). Non-traditional student achievement: Theory, policy and practice in Australian 
higher education. Keynote Address. 13th Pacific Rim First Year in Higher Education Conference, 
Adelaide, June 27-30, 2010. 

URL: http://www.fyhe.com.au/past_papers/papers10/content/pdf/Marcia_Devlin_keynote_4.pdf 

Keywords: higher education; non-traditional students; cultural capital; widening participation 

Government widening participation policy, performance measurement and funding to universities will now 
provide an additional incentive. The future growth of the number and proportion of non-traditional students 
in Australian universities will focus attention keenly on student achievement. This paper argues that particular 
theories may be helpful in understanding the experiences and perspectives of non-traditional students and, 
therefore, in informing policy and practice within institutions and beyond to facilitate student achievement. 
In particular, notions of role theory, cultural capital, the hidden curriculum at university and socio-cultural 
theory in action are examined to inform suggestions for proactive responses. (Edited from abstract) 

Devlin, M. (2013). Bridging socio-cultural incongruity: Conceptualising the success of students from 
low socio-economic status backgrounds in Australian higher education. Studies in Higher 
Education, 38(6), 939-949. 

DOI: 10.1080/03075079.2011.613991 

Keywords: low socio-economic status; socio-cultural incongruity; cultural capital; student success 

This article examines the conceptual frames that might be used to consider the success and achievement of 
students from low socio-economic status in Australian higher education. Based on an examination of key 
literature from Australia, New Zealand, the United Kingdom and North America, it is argued that Australia 
should avoid adopting either a deficit conception of students from low socioeconomic backgrounds or a 
deficit conception of the institutions into which they will move. Further, rather than it being the primary 
responsibility of the student or of the institution to change to ensure the success of these students, it is 
argued that the adjustments necessary to ensure achievement for students from low socioeconomic 
backgrounds in Australian higher education would be most usefully conceptualised as a ‘joint venture’ toward 
bridging socio-cultural incongruity. (Abstract) 

Devlin, M., Kift, S., Nelson, K., Smith, L., & McKay, J. (2012). Effective teaching and support of 
students from low socioeconomic status backgrounds: Resources for Australian higher education 
Australian Government: Office for Learning and Teaching. 

URL: http://www.lowses.edu.au/assets/ALTC%20LSES%20Final%20Report%202012.pdf 

Keywords: higher education; low socioeconomic status 

This project is about enhancing the learning and experiences of LSES students in Australian higher 
education. The project will identify and document successful initiatives and create a new, easy-to-use and 
adaptable set of resources to assist institutions in effectively implementing policies, programs and practices to 
facilitate the success of students from low socioeconomic (LSES) backgrounds enrolled in higher education 
institutions in Australia. A key feature of this project will be the development of a distinctive conceptual 
framework that embodies an Australian conception of inclusive teaching in high education. The project will 
focus on effective approaches to teaching and supporting students who come to university with greater 
diversity in preparedness and in social and cultural capital, and develop new resources to assist Australian 
universities to better meet the needs of students from LSES backgrounds. (Edited from Executive Summary) 
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Devlin, M., & O'Shea, H. (2011). Directions for Australian higher education institutional policy and 
practice in supporting students from low socioeconomic backgrounds. Journal of Higher Education 
Policy and Management, 33(5), 529-535. 

DOI: 10.1080/1360080X.2011.605227 

Keywords: institutional policy; institutional practice; low socioeconomic status; student success 

The Australian Government’s response to the 2008 Bradley Review of higher education has set clear targets 
for increased university participation of people from low socioeconomic status backgrounds. Using a 
‘success-focused’ methodological approach, this research documents the factors that a sample of 53 later-
year, low socioeconomic status background students at one Australian university report have assisted them to 
manage and overcome the challenges of remaining at, progressing through and succeeding at university. 
Thematic analyses of the data identified the most helpful factors as including the students’ own study 
behaviour around, and attitude toward, study; teacher characteristics; institutional support of particular kinds; 
and student-to-student connections. Directions for institutional policy and practice are outlined. (Abstract) 

Devlin, M., & O'Shea, H. (2012). Effective university teaching: Views of Australian university 
students from low socio-economic status backgrounds. Teaching in Higher Education, 17(4), 385-
397. 

DOI: 10.1080/13562517.2011.641006 

Keywords: effective university teaching; low socio-economic status; widening participation; university success 

As the Australian higher education population further diversifies as a result of federal government policy 
changes, the collective understanding of effective university teaching in the Australian context will need to 
evolve to incorporate such shifts. The Australian Government has set clear targets for increased university 
participation of people from low socio-economic status (LSES) backgrounds. While their performance is 
comparable to students from higher SES backgrounds, many LSES students face particular challenges in 
undertaking university study. Using a ‘success-focused’ (Devlin 2009) methodological approach, this research 
documents the factors that a sample of 53 later-year, LSES students at one Australian university report have 
assisted them to manage and overcome the challenges of remaining at, progressing through and succeeding in 
their studies. The most helpful factors included teacher availability to help, their enthusiasm and dedication; 
and their effective communication with students particularly but not exclusively around assessment 
requirements. (Abstract) 

DiGregorio, K. D., Farrington, S., & Page, S. (2000). Listening to our students: Understanding the 
factors that affect Aboriginal and Torres Strait Islander students' academic success. Higher 
Education Research and Development, 19(3), 297-309. 

DOI: 10.1080/758484344 

Keywords: higher education; indigenous; success 

While the number of Aboriginal and Torres Strait Islander students in higher education in Australia has 
doubled in recent years, the gap between their attainment and the attainment of other Australians has 
remained consistent. This study focuses on Aboriginal and Torres Strait Islander students’ experiences in a 
diploma program offered in block mode, in order to better understand the “on-” and “off-” campus 
experiences. The research yields important findings related to students’ motivations to enrol and their 
definitions of academic success; the challenges they experience in making the transition to tertiary study; the 
vulnerability of our students’ determination to succeed; the effects of being in a program for Aboriginal and 
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Torres Strait Islander students; and the ways in which minor challenges, if unresolved, can accumulate to 
interfere with students’ study. (Edited from abstract) 

Foster, J., Allen, W., Oprescu, F., & McAllister, M. (2014). Mytern: An Innovative Approach to 
Increase Students’ Achievement, Sense of Wellbeing and Levels of Resilience. Journal of the 
Australian and New Zealand Student Services Association, 43, 31-40. 

URL: http://myterncity.com.au/sites/default/files/uploads/JANZSSA-extract.pdf 

Keywords: university students; wellbeing; resilience; first year 

Many university students, particularly first year, do experience feelings of stress and social isolation, which 
negatively impact on their physical, mental and academic wellbeing. This paper reports on a study at a 
regional Australian university using mixed methods to investigate the impact of an emotional fitness 
intervention (Mytern) on the emotional health and resilience of students in a compulsory first year course. 
Results indicated that this supportive intervention developed a feeling of connection and a sense of control 
within a large number of students; enabling them to feel stronger mentally and physically; perform better 
academically; encouraging them to continue their study; despite continually being confronted with everyday 
stressors. Equipping students with a skill to reframe the daily stressors of university and life revealed 
increased wellbeing and retention rates, with implications to decrease the number of students presenting to 
an already overburdened student counselling service. (Edited from abstract) 

Funston, A., & Lee, N. (2014). The Graduating Project: A Cross-Disciplinary Inquiry-Based 
Capstone in Arts. Inquiry-based Learning for Faculty and Institutional Development: A Conceptual 
and Practical Resource for Educators (Innovations in Higher Education Teaching and Learning, 
Volume 1) Emerald Group Publishing Limited, 1, 223-241. 

DOI: 10.1108/S2055-364120140000001012 

Keywords: capstone units; university students; final year 

Australian academics and students are discovering the value of final-year capstone units. Often designed as 
inquiry-based projects, capstones can engage students in authentic work that interests them personally, while 
building on their disciplinary knowledge and graduate capabilities. The cross-disciplinary inquiry-based 
capstone in Arts at an Australian university includes a high proportion of non-traditional and first in the 
family students, many from non-English speaking backgrounds. The success of this capstone stems from 
student teams selecting and designing their own projects, often drawing on knowledge(s) and concerns 
relevant to their own diverse communities. The range and quality of student projects carried out in this 
capstone (many of which involve close links with local communities and advocacy organisations) attest to the 
value of cross-disciplinary, inquiry-based and student-managed capstone units. (Edited from abstract) 

Gale, T. (2009). Towards a southern theory of higher education. Paper presented at the Preparing for 
tomorrow today: the first year experience as foundation: First Year in Higher Education Conference 
2009, 29 June-1 July 2009, Townsville, Queensland: conference proceedings. 

URL: http://fyhe.com.au/past_papers/papers09/ppts/Trevor_Gale_paper.pdf 

Keywords: widening participation; social inclusion; higher education; cultural capital 

While the student recruitment departments of universities focus on ‘bums on seats’, equity advocates draw 
attention to ‘which bums’, in ‘what proportions’, and, more to the point, ‘which seats’, ‘where’. In this paper I 
propose an expanded conception for social inclusion and an enlarged regard for what is being accessed by 
students who gain entry to university. Drawing on Connell’s conception of ‘Southern Theory’, I highlight 
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power/knowledge relations in higher education and particularly ‘southerners’: those under-represented in 
universities and whose cultural capital is similarly marginalised and discounted. While increasing regard for 
the importance of Indigenous knowledge is beginning to challenge the norms of higher education, we are yet 
to generalise such preconceptions of epistemology to include knowledge particular to people from regional 
and rural areas, with disabilities, and from low socioeconomic backgrounds. To take account of marginalized 
forms of knowledge and of thinking will mean thinking differently about higher education. (Edited from 
abstract) 

Henderson, R., Noble, K., & George-Walker, D. (2009). Transitioning into university: 
'interrupted'first year students problem-solving their way into study. Studies in Learning, 
Evaluation, Innovation and Development: Rockhampton, 6(1), 51-65. 

URL: http://sleid.cqu.edu.au/include/getdoc.php?id=817&... 

Keywords: first year experience; interrupted learners; academic support; social support 

For many ‘new’ university students, especially those who might be called ‘mature age’, ‘interrupted’ or 
‘second chance’ learners, the commencement of university study is often fraught with difficulties. This paper 
sets out to investigate some of the concerns experienced by a group of ‘interrupted’ learners who are enrolled 
in the first year of an education degree in a regional Australian university. In contrast to the traditional 
approach of offering academic support to students, this program emphasises social support and the 
development of a learning community as essential to academic success. The program operates with no fixed 
academic agenda and positions students and academics as life-long learners. (Edited from abstract) 

Hillman, K. (2005). The first year experience: The transition from secondary school to university and 
TAFE in Australia. LSAY Research Reports, 44. 

URL: http://research.acer.edu.au/lsay_research/44 

Keywords: school leavers; university students; LSAY 

This report examined the experiences of young people during their first year of tertiary education. The data 
used in this report are drawn from the Longitudinal Surveys of Australian Youth (LSAY), which study the 
progress of cohorts of young Australians as they make the transition from secondary school to work and 
further education and training, beginning in Year 9. The group of young people who were in Year 9 in 1998, 
and who first entered tertiary education during 2002, are the focus of this report. (Executive Summary) 

James, R., Bexley, E., & Maxwell, L. (2008). Participation and equity: a review of the participation in 
higher education of people from low socioeconomic backgrounds and Indigenous people. Deakin, 
ACT: Centre for the Study of Higher Education, University of Melbourne for Universities Australia. 

URL: https://www.universitiesaustralia.edu.au/news/commissioned-studies/Participation-and-equity-in-
higher-education 

Keywords: higher education; low socioeconomic background; indigenous students; participation  

This report reviews available literature and data relating to the participation and success of people from low 
socioeconomic status (SES) backgrounds and Indigenous people in Australian higher education, including 
information on school achievement and retention where this is relevant to access to higher education. Where 
data are available they are reported for both urban low SES people and rural/remote low SES people. The 
analysis does not include international students. The report also contains a broad brush summary of the 
equity activities and initiatives of Australian universities and a summary of equity policies, programs and 
trends in selected nations, in particular the United Kingdom, USA and Canada. The purpose of the report is 
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to shed light on the factors associated with the persistent underrepresentation of low SES people and 
Indigenous people in Australian universities with a view to informing policies and strategies and providing a 
framework for further analysis of equity for people from low SES backgrounds. The report includes a 
summary of barriers and inhibiting factors as well as suggestions for possible ways of defining and measuring 
socioeconomic status for higher education purposes. Recommendations for future work are also proposed. 
(Extracted from Executive Summary) 

James, R., Krause, K.L., & Jennings, C. (2010). The first year experience in Australian universities: 
Canberra: DEEWR. 

URL: http://cshe.unimelb.edu.au/research/experience/docs/FYE_Report_1994_to_2009.pdf 

Keywords: aspirations; university engagement; course experience 

The 2009 First Year Experience survey is the fourth national study undertaken by the Centre for the Study of 
Higher Education at five-yearly intervals since 1994. This report therefore presents findings on the changing 
attitudes and experiences of first year students in Australian universities across a period of 15 years. The 
findings of the 2009 First Year Experience study suggest that good progress has been made in improving the 
transition to university and the quality of the educational experience for first year students. The investment in 
high quality transition programs and in monitoring and responding to the needs and experiences of first year 
students is yielding dividends. (Extracted from Executive Summary) 

Jardine, S., & Bonne, M. (2014). Factors that affect the persistence with their studies of regional 
mature-age female university students with children at home. 17th International First Year in 
Higher Education Conference, Darwin. 

URL: http://fyhe.com.au/past_papers/papers14/06F.pdf 

Keywords: regional; non-traditional students; student retention; socioeconomic background; rural 

The project will investigate the factors that affect the persistence of regional mature-age (aged 21 or over) 
female university students with children at home. By surveying this cohort across four regional campuses, the 
research will initially establish factors which students find most difficult to manage, and which may have 
caused them to consider ceasing or intermitting university study. The major focus is on the retention of this 
cohort of students, who are being enrolled in increasing numbers at regional campuses. Many in this category 
are from low SES communities and are often first in family to attend university. It is essential that this group 
continue with their studies and not cease or intermit, as their persistence will not only benefit themselves and 
each regional/rural campus but also the local communities where they will most likely pursue their future 
careers. (Abstract) 

Johnston, H., Collett, D., & Kooyman, B. (2013). Enabling parents, partners and friends to collaborate in 
student transition and success. Journal of Academic Language and Learning , 7(2), A50-A61. 

URL: http://arrow.unisa.edu.au:8081/1959.8/157037 

Keywords: widening participation; university transition; first year experience; first in family; parents, enculturation 

When students are first in their family to enrol at university, enculturation into university life is an essential element of 
academic language and learning development. Now, with the widening participation agenda, not only is there an 
increasingly more diverse student population and greater numbers of “first generation at university” students, but many 
students are more dependant for longer on their parents, partners and friends for everyday support. The capacity of 
family members to understand how they might provide their students with appropriate support may be limited, 
especially if they have no prior experience of university. This paper argues for an updated view of enculturation in which 
academic language and learning staff broaden their scope to educate and enable other stakeholders in students’ lives. 
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The paper outlines a collaborative transition initiative at the University of South Australia driven jointly by an academic 
language and learning coordinator and counsellor in the Learning and Teaching Unit and involving three independent 
services units. (Edited from abstract) 

Kinnear, A., Boyce, M., Sparrow, H., Middleton, S., & Cullity, M. (2008). Diversity: A longitudinal 
study of how student diversity relates to resilience and successful progression in a new generation 
university. Australian Government: Office for Learning and Teaching. 

URL: http://www.olt.gov.au/resource-library?text=diversity 

Keywords: student diversity; university; undergraduates 

This project used the voices of diverse cohorts of students to describe their learning journeys as they 
progressed through the later years of their degree and into the workforce. The project combined quantitative 
data from a large student sample with qualitative data from a series of case study narratives to document the 
students’ perceptions about their learning experiences, the factors underpinning progression in their studies 
and their transition into the workplace. The project has attempted to answer the question: does diversity matter? 
Do students of different diversities progress differently, and are there differences in the factors enhancing 
progression and developing resilience that can be linked directly to diversity? In this project, successful 
students are those who have completed first year and have progressed to their second or final year of their 
undergraduate degree. (Extracted from Executive Summary) 

Luzeckyj, A., King, S., Scutter, S., & Brinkworth, R. (2011). The significance of being first: A 
consideration of cultural capital in relation to" first in family" student's choices of university and 
program. A Practice Report. International Journal of the First Year in Higher Education, 2(2). 

DOI: 10.5204/intjfyhe.v2i2.89 

Keywords: Higher education; student expectations; first in family; cultural capital 

This presentation explored the differences between expectations of first in family students and students who 
have immediate family members (parents, care givers, or siblings) who have attended university before them. 
The authors draw on Bourdieu's notion of cultural capital to examine how being first in family influences 
student expectations. Data from a large survey of over 3,000 first year students conducted in 2010 across the 
three South Australian universities is used to explore the demographic make-up of first in family students, 
and the choices they make as to what type of university and program they enrol in. Based on qualitative and 
quantitative data, the authors compare choices of first in family students with those made by non-first in 
family students. (Edited from abstract) 

McKay, J., & Devlin, M. (2014). ‘Uni has a different language … to the real world’: demystifying 
academic culture and discourse for students from low socioeconomic backgrounds. Higher 
Education Research & Development (ahead-of-print), 1-13. 

DOI: 10.1080/07294360.2014.890570 

Keywords: academic culture; academic discourse; diversity; equity; low socioeconomic students; student 
success 

The Australian government has set ambitious targets for increased higher-education participation of people 
from low socioeconomic backgrounds. There is, thus, a pressing need to explore how best to empower these 
students with what they require to progress and succeed at university. The paper draws on a literature review 
and qualitative data from a national study in which 89 students from low socioeconomic backgrounds and 26 
staff were interviewed. The paper argues that demystifying academic culture and discourses for these students 
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is a key step institutions and staff can take in assisting students from low socioeconomic backgrounds to 
progress and succeed at university. A recurring theme to emerge from both the literature and interviews with 
students and staff was that teaching the discourse empowers and enables students to learn, has a positive 
impact on their sense of belonging and ultimately helps them succeed in higher education. (Abstract) 

Meuleman, A.-M., Garrett, R., Wrench, A., & King, S. (2014). ‘Some people might say I'm thriving 
but …’: non-traditional students' experiences of university. International Journal of Inclusive 
Education (ahead-of-print), 1-15. 

DOI: 10.1080/13603116.2014.945973 

Keywords: higher education; non-traditional students; Bourdieu; capital; loneliness 

While an increase of a wider range of students might be seen as contributing to a more just and equitable 
higher education system, research has shown that broadening entry points does not necessarily ensure 
inclusion or positive experience for these students. This research investigated the experiences of first in 
family, rural and international students as they transitioned into their first year of university. Focus group 
interviews and surveys were used to collect data. Using Bourdieu’s theory of field, habitus and capital as well 
as Weiss’s dimensions of loneliness findings illuminate a number of poignant experiences for non-traditional 
students. We suggest that facilitating the transition for non-traditional students might require a cultural 
change by universities and a move away from the notion that the students need to ‘adapt’ to university. 
Rather, the evolving university might provide for increasingly diverse student cohorts by embracing their 
habitus and unique features. (Edited from abstract) 

Naylor, R., Baik, C., & James, R. (2013). Developing a Critical Interventions Framework for 
advancing equity in Australian higher education: Discussion paper prepared for the Department of 
Industry, Innovation, Climate Change, Science, Research and Tertiary Education, Centre for the 
Study of Higher Education, The University of Melbourne. 

URL: 
industry.gov.au/highereducation/Policy/Documents/CriticalInterventionsFrameworkDiscussionPaper.pdf  

Keywords: higher education; equity groups; university 

This report presents for discussion a Critical Interventions Framework designed to assist in advancing equity 
in higher education. The report summarises the patterns of access and participation for key equity target 
groups in the period following the 2008 Review of Australian Higher Education (the ‘Bradley Review’); 
reviews the national and international literature in search of available evidence in support of the effectiveness 
of specific initiatives and programs implemented to advance equity; presents a possible typology of equity 
initiatives, styled as a Critical Interventions Framework, to assist in conceptualising policy and practice and 
informing research and evaluation; and presents a summary of the plausibility and apparent evidence base for 
the types of initiatives described in the Critical Interventions Framework. (Extracted from Executive 
Summary) 
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Oliver, R., Rochecouste, J., Grote, E., Richardson, J. J., Kemp, S., Malinen, S., Brockmann, M. 
(2013). The transition of Aborig inal and Torres Strait Islander students into higher education. 
Australian Government: Office for Learning and Teaching. 

URL: http://www.olt.gov.au/project-transition-aboriginal-and-torres-strait-islander-students-higher-
education-2011 

Keywords: indigenous students; Aboriginal centres; university 

This project represents collaboration between four universities. The project team will investigate processes 
involved in transitioning Indigenous students to higher education across all Australian university Aboriginal 
centres. Several qualitative data collection methods will be employed: initial interviews and focus groups at 
the participating universities will inform an extensive survey, the findings from which will be available for 
distribution across all university Aboriginal centres. Particular attention will be given to inclusive data analysis 
procedures to identify success and best practice in this area. Resultant deliverables will include an online 
resource providing advice for policy and practice on best practice in the transition of minority Indigenous 
groups to higher education. It is also envisaged that the project's strategy for internal communication and 
inclusive engagement will provide a model for future collaborative studies of this kind. (Abstract) 

O'Shea, S. (2007). Well I got here ... but what happens next? Exploring the early narratives of first 
year female students who are the first in the family to attend university. Journal of Australian and 
New Zealand Student Services Association, 29, 36-51. 

URL: http://ro.uow.edu.au/cgi/viewcontent.cgi?article=2307&context=edupapers 

Keywords: first in family; university students; regional campus 

The so-called massification of higher education has led to what Rendon (1994) terms a ‘tapestry of 
differentiation’ (p. 33) amongst students. No longer is the typical candidate a school leaver originating from 
predominantly white, middle class enclaves where the tradition of attending further education is well 
established. Instead, many students now access university through non-traditional modes of entry or may be 
the first in the family to attend such an institution and as such, may not readily identify with or adhere to the 
values and practices found there. This article highlights the initial experiences of a group of female students, 
who are all first generation university students, as they enter undergraduate study at a regional university 
campus. Exploring the early narratives of these subjects not only provides clearer insight into the types of 
obstacles initially encountered but also facilitates some understanding of the motivation and persistence 
required by individuals in their academic pursuits. (Abstract) 

O'Shea, S. (2011). Nomads in diaspora space: exploring women's identity work in the University. 
Studies in the Education of Adults, 43(1). 

ISSN: 0266-0830 

Keywords: diaspora space; first-generation; mature-age students; student identity formation; nomadic 
moments 

How individuals position themselves as 'students' within the university landscape can provide insight into the 
personal experience of entering this environment. This article will explore how one group of female students 
narrated their identity work as they moved through the first year of study in an Australian university. These 
students were all first in the family to attend university and some had had a significant gap between 
educational experiences. In-depth, semi-structured interviews were conducted with individuals at four points 
during the year. Interviews generated rich description, revealing how students chose to articulate the growth 
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and development of their identities, the contradictions this process engendered as well as the ways in which 
existing and new identities were blended. (Edited from abstract) 

O’Shea, S. (2013). Transitions and turning points: exploring how first-in-family female students story 
their transition to university and student identity formation. International Journal of Qualitative 
Studies in Education (ahead-of-print), 1-24. 

DOI: 10.1080/09518398.2013.771226 

Keywords: transition to university; first in family students; mature-age students 

The purpose of this article is to explore how one group of students reflect upon their transition into the 
higher education environment. This qualitative research project followed one group of female undergraduate 
students as they moved through the first year of study. All of the participants were the first in their family to 
consider further education and each participated in four semi-structured interviews over one year. Drawing 
on the conceptual lens of ‘turning points’, the intent is to provide a ‘close-up’ analysis of the complex process 
of identity formation within the university landscape. By revisiting the students at various points over time, 
richly descriptive detail about what this undertaking means for those involved can be presented and the 
significance of these turning points explored in terms of their wider political implications. (Abstract) 

O’Shea, S. (2014). Filling up silences—first in family students, capital and university talk in the 
home. International Journal of Lifelong Education (ahead-of-print), 1-17. 

DOI: 10.1080/02601370.2014.980342 

Keywords: higher education; cultural and social capitals; intergenerational educational mobility; first in family 

Internationally, research has indicated that returning to education for older learners provides the means for 
growth and change, for some students this can translate into a sense of ‘empowerment’ and control in their 
personal lives. However, what is not so well researched is how having a significant ‘other’ present within the 
university landscape impacts the household and other family members. Exploring how this return to 
education influences others provides a basis for institutional approaches to engaging with and supporting the 
lifelong learning of family members, ultimately assisting in the access and participation of current and future 
generations. This article draws on research conducted with first in family students to explore how their 
participation in the higher education environment led to conversations in the family around learning. 
Drawing upon theories of social and cultural capital, this article reflects upon the flow of capitals between 
home and university. (Abstract) 

O'Shea, S., & Stone, C. (2014). The hero's journey: Stories of women returning to education. 
International Journal of the First Year in Higher Education, 5(1). 

DOI: 10.5204/intjfyhe.v5i1.186 

Keywords: higher education; women; students 

This paper draws upon the metaphor of the “hero’s journey” to further analyse seven stories of women 
returning to education. These stories have formed the basis of a recent book publication by the authors 
(Stone & O’Shea, 2012) and are derived from two complementary but separate research studies (O’Shea, 
2007; Stone, 2008). None of the women featured in this article have a parent who went to university and all 
have a number of competing demands in their lives including families, partners and employment. This paper 
aims to both frame the richly descriptive nature of these stories within a heroic metaphor and also to indicate 
how these stories, whilst unique, share common thematic elements and turning points. The paper 
foregrounds these commonalities capturing a universal narrative and also explores how this mythical 
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framework could be used by both educators and students to conceptualise movements within this 
environment. (Abstract) 

O'Shea, S., Stone, C., & May, J. (2014). Breaking the barriers: supporting and engaging mature age 
first-in-family university learners and their families. 17th International First Year in Higher 
Education Conference, Darwin. 

URL: http://fyhe.com.au/past_papers/papers14/11D.pdf 

Keywords: first in family; higher education, intergenerational effects; mature age students; students with 
dependents 

This nuts and bolts session will report on preliminary findings from research currently being conducted with 
older, first in family university students. This student cohort often has family commitments and so the 
research was specifically interested in the impacts of returning to education for both the students and their 
family members. The study is significant because mature age/first in family students are often at risk of 
attrition and they also represent a growing student cohort; hence higher education institutions need to be 
actively engaging with this group to improve retention and explore the possibilities for intergenerational 
educational participation. This research has been funded under the Office of Teaching and Learning Seed 
Grant initiative and is a partnership study between University of Wollongong, University of Newcastle and 
Open Universities Australia. The project is innovative, as it not only focuses on the students’ experiences but 
also, more significantly, their families in order to better conceptualise family discourses around how 
knowledge and learning are negotiated. (Abstract) 

Pitman, T. (2013). ‘Miraculous exceptions’: what can autobiography tell us about why some 
disadvantaged students succeed in higher education? Higher Education Research & Development, 
32(1), 30-42. 

DOI: 10.1080/07294360.2012.750278 

Keywords: autobiography; Bourdieu; cultural capital; diversity; research methodologies; social inclusion 

This study examines the use of the autobiographical research method, where information is gathered from a 
participant’s largely unstructured construction of narrative. It considers the experiences of three ‘miraculous 
exceptions’: university graduates from low socio-economic backgrounds, who are people traditionally under-
represented in higher education. The analysis adapts Bourdieuian notions of economic, cultural and social 
capital to examine the interrelationship between various factors contributing to educational success. Findings 
from this study suggest that although the relationship between structure, agency and capital is highly 
complex, there is greater potential for ongoing educational ‘outreach’ activities to inspire disadvantaged 
students – and their parents – to consider higher education as an aspiration. (Abstract) 

Rasmussen, C. J. (2006). Effective cost-sharing models in higher education: Insights from low-
income students in Australian Universities. Higher Education, 51(1), 1-25. 

DOI: 10.1007/s10734-004-6373-x 

Keywords: income-contingent lending; low income students; public policy; student access; student loans 

This study examines the global trend in shifting university costs from national governments to individual 
students and families, with a specific focus on the existing cost-sharing model in Australian higher education. 
The research examines the manner in which the availability of income-contingent loans (through the Higher 
Education Contribution Scheme, or HECS) enters into individual cost assessments and evaluative 
frameworks during the university exploration and search process of low income Australian youth, and the 
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resulting lessons that might be applied to other national contexts. Semi-structured interviews with 16 
participants addressed a broad range of issues related to the development of educational aspirations, and how 
beliefs and attitudes about cost influenced participants’ understanding and decision-making regarding tertiary 
enrolment and post-graduate plans. (Edited from abstract) 

Richardson, S., & Friedman, T. (2010). Australian regional higher education: student characteristics 
and experiences. Department of Education, Employment and Workplace Relations, Canberra 

URL: http://research.acer.edu.au/higher_education/22 

Keywords: Higher Education; Australia rural conditions 

This study was undertaken for the Department of Education, Employment and Workplace Relations 
(DEEWR) by the Australian Council for Educational Research (ACER) during May, June and July of 2010. It 
focuses on students who study at higher education institutions (HEIs) in regional parts of Australia, with 
particular attention paid to their characteristics, motivations, experiences and outcomes, both in terms of 
further study and of employment. The study catalogues a number of existing data sources which can be 
utilised for research into this population and identifies key gaps in the current collections which inhibit some 
areas of analysis into students at regional HEIs.What is clear, however, is that Australia‘s regional HEIs 
provide the opportunity to gain a higher education to people for whom doing so would otherwise require 
moving to a metropolitan area. (Edited from abstract) 

Robinson, S. R. (2012). Freedom, aspiration and informed choice in rural higher education: why they 
are saying'no'. Australian and International Journal of Rural Education, 22(2). 

ISSN: 1839-7387 

Keywords: vocational interests; higher education; rural communities 

Using recent discussions of Isaiah Berlin's two concepts of freedom as a starting point, this paper poses and 
attempts to answer the question, to what extent are those living in rural and remote communities 'free' to 
pursue their dreams of higher education? What would count as adequate educational opportunity for those 
embracing regional and rural lifestyles? Freedom conceived as the ability to pursue options (option-freedom) 
is sensitive to a variety of factors, including the number of options available, the character of those options, 
and the nature of an actor's access to options (Pettit 2003). This paper explores some creative ways in which 
small university campuses might interact with local communities to shape aspirations and flexibly deliver 
sustainable academic programs (face-to-face and through blended learning) for all members of the local 
populace, from low SES students to rural practitioners seeking local opportunities for continuing 
professional development. It is argued that regional and rural campuses need to demonstrate critical self-
awareness as they responsibly model higher education and its benefits to local populations. (Edited from 
abstract) 

Rubin, M. (2012). Social class differences in social integration among students in higher education: 
A meta-analysis and recommendations for future research. Journal of Diversity in Higher 
Education, 5(1), 22. 

DOI: 10.1037/a0026162 

Keywords: social class; socioeconomic status; first-generation students; social integration; sense of belonging 

A meta-analysis of 35 studies found that social class (socioeconomic status) is related to social integration 
among students in higher education: Working-class students are less integrated than middle-class students. 
This relation generalized across students’ gender and year of study, as well as type of social class measure 



E x p l o  r i n g    t h e    E x p e r i e n c e    O f    B e i n g   F i r s t    i n    F a m i l y    a t   U n i v e r s i t y 

Page | 23 

 

 

(parental education and parental income). However, type of social integration measure was a significant 
moderator. In particular, the social subscale of the Student Adaptation to College Questionnaire obtained the 
largest effect (r _ .18, p _ .001). Significant effects were also found using measures of the sense of belonging 
and participation in formal and informal social activities. Future research in this area should use 
multidimensional measures of social integration and investigate potential mediators of the social class-social 
integration relation. (Abstract) 

Southgate, E., Douglas, H., Scevak, J., Macqueen, S., Rubin, M., & Lindell, C. (2014). The academic 
outcomes of first in family in an Australian university: An exploratory study. International Studies in 
Widening Participation, 1(2), 31-45. 

URL: http://nova.newcastle.edu.au/ceehe/index.php/iswp/article/viewFile/12/pdf_12 

Keywords: first in family; under-presented students; academic outcomes 

Although the first-generation and first in family status (FiF) of university students has been of intense interest 
in the USA, it has received very little consideration in Australia. The present research redressed this 
imbalance by investigating the academic outcomes of FiF undergraduate students at a large, public, Australian 
university. Undergraduate students (N = 227) who were enrolled in education, nursing and liberal arts 
degrees completed an online survey. Data are representative of typical gender enrolment patterns for these 
degrees. In contrast to US research, there was no clear relationship between socioeconomic status and FiF 
status in this sample. Consistent with US research, FiF students had poorer academic outcomes than non-FiF 
students. However, this difference was only significant after the first-year of study when students were less 
likely to receive scaffolded learning support within courses. FiF students were more likely than non-FiF 
students to seek support from university services. The implications of these results for Australian universities 
are considered. (Abstract) 

Southgate, E., Kelly, B. J., & Symonds, I. M. (2015). Disadvantage and the ‘capacity to aspire’ to 
medical school. Medical Education, 49(1), 73-83. 

DOI: 10.1111/medu.12540 

Keywords: low socioeconomic; first in family; medical school; participation 

This study was designed to elucidate why students from backgrounds of lower socio-economic status (SES) 
and who may be first in their family (FiF) to enter university continue to be under-represented in medical 
schools. Academically able high school students (n = 33) from a range of socio-economic backgrounds 
participated in focus groups. School careers advisors (n = 5) were interviewed. Students discussed their career 
and education plans and ideas about a medical career. Students of lower SES and of FiF status attending 
schools situated in poorer geographic locations had limited access to suitable work experience and, despite 
their participation in gifted and talented classes, were considered to be at greater risk of not achieving the 
high level of academic achievement required for admission to medical school.. A focused materialist 
approach to building the aspirations of disadvantaged students, particularly those attending schools located in 
poorer areas, is required if effective pre-entry equity programmes are to be developed and evaluated. (Edited 
from abstract) 
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Stone, C. (2008). Listening to individual voices and stories--the mature-age student experience. 
Australian Journal of Adult Learning , 48(2) 

ISSN: 14431394 

Keywords: higher education; student experience; non-traditional students; undergraduate; socioeconomic 
status 

This paper presents the findings of a qualitative research project, part of a doctoral thesis, which examines 
the impact of university study on a group of 20 female and male mature-age students at the University of 
Newcastle, Australia, who have entered university via a non-traditional pathway. These students are in the 
second to final years of their undergraduate degree programs and have all faced significant hurdles in gaining 
university entrance and continuing with their studies. The majority have come from lower socio-economic 
backgrounds, with little, if any, family history of higher education and little positive experience of prior study. 
This paper gives voice to their stories – their triumphs and achievements as well as their struggles – and 
highlights the important role that publicly funded institutions can play, not only in widening access to higher 
education, but also in encouraging and assisting students from a diverse range of backgrounds to participate 
fully in higher education and achieve their goals. (Abstract) 

Stone, C. & O'Shea, S. Elizabeth. (2013). Time, money, leisure and guilt – the gendered challenges 
of higher education for mature-age students. Australian Journal of Adult Learning , 53(1), 95-116. 

URL: http://ro.uow.edu.au/cgi/viewcontent.cgi?article=1193&context=sspapers 

Keywords: leisure, age; money; time; mature; education; higher; challenges; gendered; guilt; students 

Two qualitative research projects examined the impact of university study on two cohorts of mature-age 
students at a regional university in Australia. All the students interviewed had entered university via non-
traditional pathways and had faced significant hurdles in gaining university entrance and continuing with their 
studies. The influence of gender on their experiences of managing home, family and work responsibilities in 
combination with their responsibilities as students is examined. Issues such as lack of time and money, self-
sacrifice and guilt emerged strongly from the stories of these students as they struggled to manage their 
multiple responsibilities. The gendered nature of these struggles is explored. (Abstract) 

von Treuer, K., Marr, D., Oriel, J., Arthur, J., Nicoll, C., & Palermo, J. (2013). Tracking Student 
Success: who is falling through the cracks? Australian Government: Office for Learning and 
Teaching. 

URL: www.olt.gov.au/resource-
library?text=Tracking+Student+Success%3A+who+is+falling+through+the+cracks 

Keywords: university students; retention framework 

Literature on student retention in higher education abounds with case studies that demonstrate successful 
retention rates in single institutions. However, what remains unclear is how generalizable these programmes 
are to other universities. As stated by Keeton, Clagett and Engelberg (1998), ‘by linking theory and 
institutional research to planning, we can have greater confidence that our decisions will be good ones and 
will serve the needs of diverse students’ (p.18). They recommended that theoretical literature and national 
research should be consulted to guide institutional research and possible intervention models and that 
campus researchers should conduct sophisticated, institution-specific research based on their institution’s 
needs and characteristics. This advice embodies our approach to this research. (Extracted from Executive 
Summary) 
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Whannell, R. (2013). First-in-family students in a tertiary bridging program. Widening Participation 
and Lifelong Learning , 15(3), 6-21. 

ISSN: 1466-6529 

Keywords: bridging; first in family; cultural capital; Australia 

This study presents an examination of the role of cultural capital in the experience of students from an on-
campus tertiary bridging program at a regional university in Australia. A custom questionnaire was completed 
by 294 participants from two different semester cohorts on two occasions allowing for test-retest analysis. 
The study identified that participants who were the first in family to attend university experienced lower 
levels of support from family members, which remained unchanged throughout the program. By contrast, an 
initially lower level of academic self-efficacy for these students at week 3 of the semester was found to have 
been resolved by week 12. While the study demonstrated differences in cultural capital between participants 
from the different demographic groups, there was little evidence that these differences influenced the quality 
of academic outcomes achieved. It was concluded that the bridging program facilitated substantial 
improvements in academic efficacy through the social and academic support provided which bridged the gap 
between students of different cultural capital. (Abstract) 

Whannell, R., Allen, B., & Lynch, K. (2010). Casualties of Schooling? 18 to 22 Year Old Students in a 
Tertiary Bridging Program. Australian journal of teacher education, 35(5), 1-17 

DOI: 10.14221/ajte.2010v35n5.1 

Keywords: postsecondary education; college students; non-traditional students; student characteristics 

A sample of 81 students between the ages of 18 and 22 years in a tertiary bridging program at a regional 
university completed a questionnaire examining how demographics, social context, academic engagement and 
the ability to cope with the curriculum complexity influenced academic success in high school and adversely 
affected their preparedness for tertiary study. The demographics of the study participants, including socio-
economic status, private/public school attendance and first in family to attend university were such that the 
study participants could not be considered to be members of a disadvantaged group. The study supports the 
hypothesis that a number of the study participants are casualties of their schooling and their poor long-term 
academic performance at high school occurred due to poor student-teacher relationships with associated 
poor academic engagement. The implications for educational pedagogy for educators in tertiary bridging 
programs are discussed. (Abstract) 

Wilson, K. L., Murphy, K. A., Pearson, A. G., Wallace, B. M., Reher, V. G., & Buys, N. (2014). 
Understanding the early transition needs of diverse commencing university students in a health 
faculty: informing effective intervention practices. Studies in Higher Education (ahead-of-print), 1-
18. 

DOI: 10.1080/03075079.2014.966070 

Keywords: transition; academic engagement; academic at-risk students; retention 

The engagement and retention of commencing students is a longstanding issue in higher education, 
particularly with the implementation of the widening student participation agenda. The early weeks of the 
first semester are especially critical to student engagement and early attrition. This study investigated the 
perceived early transition needs of three cohorts of commencing students in their first three weeks of 
university study in a Health Faculty. A short survey was developed based on a systematic understanding of 
student transition and supplemented by open-ended qualitative data. The results showed a stable, consistent 
pattern of early transition needs across the cohorts, with commencing students expressing most concern 
about accessing resources, balancing work, family and study commitments, establishing peer relationships, 
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and understanding the requirements and standards for early assessment tasks, particularly group tasks. 
Findings are discussed in terms of implications for early co-curricular and curricular interventions to enhance 
early student engagement and retention. (Abstract) 

Wrench, A., Garrett, R., & King, S. (2014). Managing health and well-being: student experiences in 
transitioning to higher education. Asia-Pacific Journal of Health, Sport and Physical Education, 
5(2), 151-166. 

DOI: 10.1080/18377122.2014.906059 

Keywords: health/well-being; first-year university students; transition 

It is commonly recognised that health and well-being are influenced by social conditions, such as the 
transition to higher education. This study explored student perceptions and experiences of factors that 
impacted on health and well-being during the first year of university studies. Data for this study were 
collected via an online student questionnaire. The questionnaire included closed questions to collect 
demographic data and open-ended questions to collect data about students’ perceptions and experiences of 
factors that impact on health and wellbeing. Findings revealed that a range of factors impact on student well-
being during the transition to university studies. These include geographical relocation, engagement with 
university learning, sense of community as well as managing time and competing demands. Implications for 
the higher education sector and the need for further research amongst specific student cohorts, including first 
in family and relocating students, are discussed. (Abstract) 

Young, J. (2004). “Becoming different”: accessing university from a low socioeconomic 
community—barriers and motivators. Systemic Practice and Action Research, 17(5), 425-469. 

DOI: 10.1007/s11213-004-5788-8 

Keywords: higher education; low socioeconomic; barriers; motivators 

Access to tertiary education by individuals from low socio-economic backgrounds has been extremely low 
historically, despite policies to address this inequity. Twenty eight people from a low socio-economic 
community with almost the lowest rates of access to university in Australia were interviewed to identify the 
barriers they had encountered and the factors that had enabled them to access and complete a university 
qualification. Barriers reported occur both within the community, and external to, or on the boundary of the 
community. Internal barriers included lack of information about the existence of university or its value for 
individuals, cultural beliefs about acceptable aspirations, a lack of role models within the community, and a 
lack of the opportunity to compare the impact of a university education on lifestyle, opportunities and 
options. Motivators identified are categorised as “nature of work”; “interest,” role models/comparisons”; 
“competition/proving,” and “encouragement.” (Abstract) 
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International perspective 
Anders, J. & Micklewright, J. (2013). Teenagers'  expectations of applying to university: how do they 
change? Institute of Education, University of London: London, UK 

URL: repec.ioe.ac.uk/RePEC/pdf/qsswp1313.pdf 

Keywords: expectations; university application; family background; LSYPE 

We show how young people’s expectations about application to university change during the teenage years, 
drawing on the Longitudinal Study of Young People in England (LSYPE). We reveal the pattern of change 
by family background (measured by parental education and family income), prior attainment at the end of 
primary school (measured by Key Stage 2 tests) and, critically, the combination of the two. We document the 
relationship between expectations about university application and the decision on whether to stay on in full-
time education at 16. We point to the importance of schools in sustaining or changing expectations. We 
relate the expectations reported by the teenagers in LSYPE to their actual university application decisions by 
age 20 or 21. Expectations are high but not universally high. Family background gaps in expectations widen 
during the teenage years. (Abstract) 

Aspelmeier, J. E., Love, M. M., McGill, L. A., Elliott, A. N., & Pierce, T. W. (2012). Self-Esteem, 
Locus of Control, College Adjustment, and GPA Among First-and Continuing-Generation Students: 
A Moderator Model of Generational Status. Research in Higher education, 53(7), 755-781. 

DOI: 10.1007/s11162-011-9252-1 

Keywords: first generation students; college adjustment; academic performance; self-esteem; locus of control 

The role of generational status) as a moderator of the relationship between psychological factors and college 
outcomes was tested to determine whether generational status acts as a risk factor or as a sensitizing factor. 
Generational status significantly moderated the relationship between psychological factors and academic 
outcomes. Generally, it was found that the relationship between psychological factors and academic 
outcomes were strongest among first-generation students. Further, it was found that for the majority of the 
interactions with locus of control, first-generation status acted as a sensitizing factor that amplified both the 
positive and negative effects of locus of control. In contrast, for self-esteem, first generation status acted as a 
risk factor that only exacerbated the negative effects of low self esteem. These results are interpreted as 
reflecting motivational differences between first and continuing-generation students and are discussed with 
respect to the social/cultural capital hypothesis that is most frequently presented in the existing literature. 
(Edited from abstract) 

Atherton, M. C. (2014). Academic Preparedness of First-Generation College Students: Different 
Perspectives. Journal of College Student Development, 55(8), 824-829. 

DOI: 10.1353/csd.2014.0081 

Keywords: first generation; academic preparedness; parental education 

As student populations continue to become more diversified, institutions must understand students’ 
academic preparedness to better serve them. Although first-generation students have much in common with 
other disadvantaged student groups, their situation presents unique conditions and obstacles to their college 
experience. This research project seeks to focus on the topic of academic preparedness of first-generation 
students. More specifically, this project builds on previous research on academic preparedness of first-
generation students by exploring differences in students’ attitudes about preparedness compared with 
traditional academic measures. This study investigates whether first generation student status affects self-
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assessment of academic preparedness in the same way it affects traditional measures of academic 
preparedness. (Edited from abstract) 

Baker, S., Brown, B., & Fazey, J. (2006). Individualization in the widening participation debate. 
London Review of Education, 4(2), 169-182.  

DOI: 10.1080/14748460600855302 

Keywords: widening participation, higher education, non-traditional students 

We provide an analysis of some recent widening participation literature concerning the barriers preventing 
non-traditional students accessing higher education. This literature criticizes higher education institutions and 
staff, opening up the academics’ attitudes and skills to inquiry. We follow the genesis of four themes in the 
literature and these are visited in turn to provide substantive arguments. Students’ accounts of their 
experiences are taken as if they were a systematic analysis of higher education institutions and result in an 
individualistic analysis of the problems related to access and progression. Beck described such assumptions 
and devices as individualization. We question the use of such pervasive individualism in the widening 
participation debate. (Abstract) 

Banks-Santilli, L. First-generation college students and their pursuit of the American dream. Journal 
of Case Studies in Education, 5, 1-32  

URL: http://www.aabri.com/manuscripts/131657.pdf 

Keywords: first-generation college students; case study; qualitative research; higher education, cultural capital; 

First-generation college students, students whose parents have not earned a four-year degree, are not new to 
higher education, but their increasing presence at private, four-year institutions requires careful attention 
from administration and faculty. The rising costs of higher education combined with the nation’s recent 
economic decline have made earning a college degree and achieving the American dream nearly impossible 
for these students. This qualitative research study seeks to understand the lives of first-generation college 
students at a small, private college in the Northeast. It draws on the analyses of demographic, interview, and 
case study data to examine the experiences of first-generation students and then to compare them to related 
research in the fields of sociology, psychology, and college access and preparation. The study results in three 
distinct case studies that provide insight into the individual lives of first generation students. It concludes 
with specific steps this institution can take to respond to the needs of this growing population on its campus. 
Recommendations, though specific to the case, can be applied to other institutions facing similar challenges. 
(Abstract) 

Barry, L. M., Hudley, C., Kelly, M., & Cho, S.-J. (2009). Differences in self-reported disclosure of 
college experiences by first-generation college student status. Adolescence, 44(173).  

ISSN: 0001-8449 

Keywords: first generation students; college experiences; disclosure 

Disclosure of stressful life experiences is described here as a potential means of stress reduction and as a 
potential indicator of available support. This study compared reports of the disclosure of college experiences 
by college freshmen (N = 1,539). Using a student survey conducted at four universities across the country, 
disclosure by first-generation student status was compared. The targets of students' disclosure, including 
family, friends from home, friends at school, and professionals at school also were examined. Differences by 
first-generation status were found in disclosure and the targets of disclosure. Implications include first-
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generation college students' need for increased opportunities to disclose stressful college-related experiences 
to others. (Abstract) 

Bergerson, A. A. (2007). Exploring the impact of social class on adjustment to college: Anna’s story. 
International Journal of Qualitative Studies in Education, 20(1), 99-119.  

DOI: 10.1080/09518390600923610 

Keywords: social class; higher education; students 

The purpose of this instrumental case study (Stake, 2003) is to explore the role of social class in student 
adjustment to the college environment. The story of Anna is presented to illustrate how social class impacts 
on the ability of students to participate in campus life and engage in their academic work. Anna’s story is 
interpreted through the lens of research that examines the role of social class in the choices and experiences 
of college students, as well as through Bourdieu’s (1977, 1987, 1993) ideas of social class reproduction. This 
paper contributes to the conversation about how higher education institutions respond to the needs of an 
increasingly diverse student population that includes working-class students, students of color and first-
generation college students like Anna. (Abstract) 

Bowl, M. (2001). Experiencing the barriers: non-traditional students entering higher education. 
Research Papers in Education, 16(2), 141-160.  

DOI: 10.1080/02671520110037410 

Keywords: access; higher education; participation; non-traditional students 

The paper describes part of an ongoing study of the experiences of 32 mature, `non-traditional’ students as 
they make the transition to higher education. The paper draws on the stories of three of the participants to 
highlight some of the financial and institutional barriers experienced by mature minority ethnic students. It 
points to the need for institutional change if non-traditional students are to thrive within a system that 
purports to be directed towards widening participation. The study reveals the non-traditional student as a 
frustrated participant in an unresponsive institutional context and questions the tendency to problematize 
students from non-traditional backgrounds, rather than the educational institutions responsible for their 
progress This paper is based on research carried out with adults involved in a community based, flexible 
access to higher education project in an inner-city area of the UK. The study involved the development of a 
participatory research design to encourage mature students to speak directly to an academic audience and to 
reflect on their experiences as they made the decision to aim for higher education entry, and as they entered a 
variety of part-time and fulltime higher educational establishments and courses. (Abstract) 

Brooks, R. (2003). Young people's higher education choices: the role of family and friends. British 
Journal of Sociology of Education, 24(3), 283-297.  

DOI: 10.1080/0142569032000070119 

Keywords: higher education; friends; family; educational choice 

Previous studies of higher education (HE) choice have tended to draw a strong contrast between the 
decisions made by young people from working-class backgrounds and those of their middle-class peers. This 
paper draws on a qualitative, longitudinal study to argue that such assumptions about social class 
homogeneity overlook the very different ways in which students from a similar (middle class) location come 
to understand the HE sector. It also suggests that while families have a strong influence on young people’s 
conceptualisation of the sector, friends and peers play an important role in informing decisions about what 
constitutes a ‘feasible’ choice. Indeed, this paper shows how rankings within friendship groups were, in many 
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cases, transposed directly onto a hierarchy of HE institutions and courses. On the basis of this evidence, it 
concludes that a two-step interaction between family and friends best explains the decision-making processes 
in which these young people were engaged. (Abstract) 

Brooks, R. (2004). ‘My mum would be as pleased as punch if I actually went, but my dad seems a bit 
more particular about it’: paternal involvement in young people's higher education choices. British 
Educational Research Journal, 30(4), 495-514.  

DOI: 10.1080/0141192042000237202 

Keywords: higher education; parental involvement; educational choice 

Research on parental involvement in educational ‘choice’, as well as in educational processes more generally, 
has highlighted clear disparities between the close and active involvement of mothers and the more distant 
role of fathers. While this paper does not question the broad patterns identified by such studies, it does 
suggest that, in some circumstances at least, fathers are both able and willing to become closely involved in 
decision-making processes and to take on much of the ‘hard work’ of educational choice. Drawing on a 
longitudinal study of young people’s higher education decision-making processes, the paper presents 
evidence of detailed paternal involvement. It then suggests that this apparent ‘anomaly’ can be explained by: 
the mothers’ and fathers’ differential access to cultural and social capital; a lack of previous experience of 
active engagement with educational markets; and, in a few cases, young people’s active resistance to the 
involvement of their mothers. (Abstract) 

Bryan, E., & Simmons, L. A. (2009). Family involvement: Impacts on post-secondary educational 
success for first-generation Appalachian college students. Journal of College Student Development, 
50(4), 391-406. 

DOI: 10.1353/csd.0.0081 

Keywords: first generation students; barriers; success 

First-generation college students face a number of barriers to academic success and completion of their 
degrees. Using Bronfenbrenner’s (1989) ecological theory as a framework, qualitative research was used to 
examine the experiences of first-generation Appalachian Kentucky university students (mean age = 21 years) 
and factors they attributed to their educational success. Content analysis was used to analyze the data. Seven 
themes representing participants’ experiences in a university setting were identified: (a) close-knit families and 
communities, (b) separate identities, (c) knowledge of college procedures, (d) pressure to succeed, (e) 
returning home, (f ) the pervasiveness of poverty, and (g) the importance of early intervention programming. 
Additional areas for research and potential policy adjustments for universities serving this population are 
presented. (Abstract) 

Bui, V. T. (2002). First-generation college students at a four-year university: Background 
characteristics, reasons for pursuing higher education, and first-year experiences. College Student 
Journal, 36(1). ISSN: 0146-3934 

Keywords: first generation students; characteristics; experiences; financial support 

This study examined the background characteristics of first-generation college students at a four-year 
university, their reasons for pursuing higher education, and their first-year experiences. In comparison to 
students whose parents had some college experience but no degrees (n = 75) and students whose parents had 
at least a bachelor's degree (n = 68), first-generation college students (n = 64) were more likely to come from 
a lower socioeconomic background, to report that they were pursuing higher education to help their family 
out financially after they complete college, and to worry about financial aid for college. It is recommended 
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that campus support services for these students directly address their unique challenges and concerns. 
(Abstract) 

Buissink‐Smith, N., Spronken‐Smith, R., & Walker, R. (2010). You’re doing what? Students’ 
experiences of advice from a New Zealand university. Higher Education Research & Development, 
29(4), 357-371.  

DOI: 10.1080/07294361003601891 

Keywords: academic advising; advisers; student experience; student support services 

This case study explores student perceptions and experiences of advising at a New Zealand university. It 
considers the implications arising from the students’ responses and also investigates the influence of students’ 
demographic characteristics on perceptions of advice. Both first- (n = 191) and final- (n = 171) year cohorts 
of students were surveyed to determine why they chose particular courses, what advice they received and 
how aware they were of various support services. Although students were happy overall with the advice 
received, many had little or no expectations of the type of advice they should be receiving. The main sources 
of advice were the University enrolment pack, family and University School’s Liaison Officers. Academic 
advisers were less well used as a source of advice, even during later years of study. Advisers need to be 
educated about particular advising issues related to first-generation students, part-time students and 
international students. Many students had a career path in mind so it is important to provide holistic 
developmental academic advice that includes future career options. (Abstract) 

Byrd, K. L., & MacDonald, G. (2005). Defining college readiness from the inside out: First-
generation college student perspectives. Community College Review, 33(1), 22-37.  

DOI: 10.1177/009155210503300102 

Keywords: college readiness; academic skills; preparedness 

This study provides understanding of college readiness from the perspectives of older first-generation college 
students who transferred from community colleges. Results indicate that life experiences contribute to 
academic skills, time management, goal focus, and self-advocacy. Research is recommended to improve non-
traditional student advising and placement, community college-to-university transfer, and college reading 
instruction. (Abstract) 

Callender, C., & Jackson, J. (2008). Does the fear of debt constrain choice of university and subject 
of study?. Studies in Higher Education, 33(4), 405-429. 

DOI: 10.1080/03075070802211802 

Keywords: university; debt; higher education; low-income students 

The new student funding regime introduced by the 2004 Higher Education Act in England is predicated on 
the accumulation of student debt. Variable tuition fees, repaid by student loans, will increase average student 
loan debt on graduation. This article examines how fear of debt and financial constraints affect prospective 
students’ choices of where and what to study. Using data derived from a survey of about 2000 prospective 
students, it shows that financial issues constrain lower social class students’ choice of university far more than 
those from other social classes. It demonstrates that fear of debt is related to two key financially‐driven 
decisions – applying to a university with low living costs, and applying to one with good term‐time 
employment opportunities – but only for students from low‐income families. However, concerns about debt 
do not influence their choice of qualification and subject. The article concludes that low‐income students are 
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more likely than their wealthier peers to perceive the costs of higher education as a debt rather than an 
investment. (Abstract) 

Chapman, A. (2013). A (re) negotiation of identity: From 'mature student' to 'novice academic'. 
Widening Participation and Lifelong Learning, 14(3), 44-61. 

DOI: 10.5456/WPLL.14.3.44 

Keywords: mature students; non-traditional students; student experience; identity; communities of practice. 

The purpose of this paper is to present the findings of an investigation into the first-year experience of 
mature students. The research focuses on the identity shift that these students underwent throughout the 
year and problematises the construct of ‘student’. Semi-structured interviews were used at key points 
throughout the academic year. The research employs communities of practice as a framework for identity 
shift. The students in this research engaged in the learning aspect of student identity but some felt alienated 
and marginalised by the predominant discourse of student social life. The paper concludes with the argument 
that mature students align themselves with the community of practice of ‘academia’ and therefore form a 
position of ‘novice academic’ rather than ‘student’. The study aims to contribute to the debate over whether 
universities may need to change some practices in order to improve the experience of mature students, which 
will become an increasingly important demographic group as the number of school leavers drops. (Abstract)  

Choy, S. (2001). Students Whose Parents Did Not Go to College: Postsecondary Access, Persistence, 
and Attainment. Findings from the Condition of Education, 2001. Washington DC: National Centre 
for Education Statistics.  

URL: http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2001126 

Keywords: academic achievement; academic persistence; college preparation; college students; course 
selection 

The Condition of Education" summarizes important developments and trends in U.S. education using the 
latest available data. The 2001 edition had a special focus essay on the access, persistence, and success of 
first-generation students (students whose parents did not attend college). To make the essay available to 
audiences interested in how academic preparation in high school can increase postsecondary education 
opportunities, the essay is reprinted in this document. The essay summarizes findings of a recent series of 
National Center for Education Statistics studies about the experiences of high school graduates and 
postsecondary students whose parents did not attend college. Data are from the National Education 
Longitudinal Study, the beginning Postsecondary Students Longitudinal Study, and the Baccalaureate and 
Beyond Longitudinal Study. These studies show that such students are at a distinct disadvantaged when it 
comes to accessing postsecondary education, and those who overcome barriers and enroll in postsecondary 
education remain at a disadvantage with respect to staying enrolled and attaining degrees, even when there is 
control for other factors. For students who do earn a degree, labor market outcomes in the short term are 
similar regardless of their parents' education. (Abstract) 

Clegg, S. (2011). Cultural capital and agency: Connecting critique and curriculum in higher 
education. British Journal of Sociology of Education, 32(1), 93-108.  

DOI: 10.1080/01425692.2011.527723 

Keywords: cultural capital; widening participation; knowledge; curriculum; student voice; higher education 

This paper explores some of the unresolved tensions in higher education systems and the contradiction 
between widening participation and the consolidation of social position. It shows how concepts of capital 
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derived from Bourdieu, Coleman and Putnam provide a powerful basis for critique, but risk a deficit view of 
students from less privileged backgrounds. These students are more likely to attend lower-status institutions 
and engage with an externally focused curriculum. The paper argues for greater attention to agency, and 
community and familial capital, in conceptualising the resilience of those from less privileged backgrounds. 
While the recognition of ‘voice’ is important, a curriculum that acknowledges the context independence of 
knowledge is essential if these students are not to be further disadvantaged. (Abstract) 

Coffman, S. (2011). A social constructionist view of issues confronting first‐generation college 
students. New Directions for Teaching and Learning, 2011(127), 81-90.  

DOI: 10.1002/tl.459 

Keywords: first generation students; acadeic preparation; social networks 

Drawing on interviews with fi rst-generation college students (FGS),the author argues that the students’ 
culture affects college attendance and success. Although FGS often have a vocational perspective to college, 
the author found that they seek meaningful work with good pay. The author also suggests that good 
decision-making, academic preparation, and a strong social network (family, friends, teachers, and others) 
play a crucial role in helping FGS adjust to college. (Abstract) 

Collier, P. J., & Morgan, D. L. (2008). “Is that paper really due today?”: differences in first-
generation and traditional college students’ understandings of faculty expectations. Higher 
Education, 55(4), 425-446. 

DOI: 10.1007/s10734-007-9065-5 

Keywords: college student adjustment; cultural capital; faculty expectations; first-generation students  

Success in college is not simply a matter of students demonstrating academic ability. In addition, students 
must master the ‘‘college student’’ role in order to understand instructors’ expectations and apply their 
academic skills effectively to those expectations. This article uses data from focus groups to examine the fit 
between university faculty members’ expectations and students’ understanding of those expectations. Parallel 
discussions among groups of faculty and groups of students highlight important differences regarding issues 
of time management and specific aspects of coursework. We find definite incongruities between faculty and 
student perspectives and identify differences between traditional and first-generation college students. We 
argue that variations in cultural capital, based on parents’ educational experiences, correspond to important 
differences in each group’s mastery of the student role and, thus, their ability to respond to faculty 
expectations. The conclusion discusses the theoretical and practical implications of considering role mastery a 
form of cultural capital. (Abstract) 

Cooke, R., Barkham, M., Audin, K., & Bradley, M. (2004). How social class differences affect 
students' experience of university. Journal of Further and Higher Education, 28(4), 407-421. 

DOI: 10.1080/0309877042000298894 

Keywords: social class; social support; university experiences 

The present paper outlines the experiences reported by students from different social class backgrounds who 
have recently graduated from university. Students from manual skilled and partly skilled backgrounds were 
classed as disadvantaged, while students from professional or intermediate backgrounds were classed as 
advantaged. Data were collected from the same cohort of students on seven occasions across their university 
career. Students completed questions about their family background, paid employment, financial concerns, 
participation in recreational activities, perceptions of academic quality and perceptions of social support. 
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Results showed that students from disadvantaged backgrounds were less likely to have parents that attended 
university, more likely to have been in paid employment, less likely to have participated in non-academic 
activities and spent fewer evenings per week socializing compared with students from advantaged 
backgrounds. Also, there was some evidence of less positive perceptions of social support among 
disadvantaged students. However, there were no social class differences in ratings of teaching quality and all 
students reported high levels of financial concern. These findings are discussed in relation to proposed 
changes to the way higher education is funded in Britain and the implications these changes will have on 
recruiting students from disadvantaged backgrounds. (Abstract) 

Croll, P., & Attwood, G. (2013). Participation in higher education: aspirations, attainment and social 
background. British Journal of Educational Studies, 61(2), 187-202.  

DOI: 10.1080/00071005.2013.787386 

Keywords: higher education participation; school attainment; social background,aspirations 

The recent report of the Milburn Review into Social Mobility highlights the under-representation of young 
people from lower socio-economic groups in higher education and encourages universities and others to act 
to remedy this situation as a contribution to greater social mobility. The paper uses data from the 
Longitudinal Study of Young People in England to examine the relationship between social background, 
attainment and university participation. The results show that differences in school-level attainment 
associated with social background are by far the most important explanation for social background 
differences in university attendance. However, there remains a small proportion of the participation gap that 
is not accounted for by attainment. It is also the case that early intentions for higher education participation 
are highly predictive of actual participation. The results suggest that although there may be some scope for 
universities to act to improve participation by people from less advantaged backgrounds, a much more 
important focus of action is on improving the school-level achievement of these students. (Abstract) 

Crozier, G., & Reay, D. (2008). The Socio-Cultural and Learning Experiences of Working Class 
Students in HE: Full Research Report–ESRC End of Award Report. RES-139-25-0208. Swindon: 
ESRC. 

URL: www.esrc.ac.uk/my-esrc/grants/RES-139-25-0208/outputs/Read/652b5c30-d2c5-4051-9298-
e593b2a3d519 

Keywords: social; cultural; learning; identity; working class; Higher Education; HE 

Our research has taken place during a period of policy driven Widening Participation in Higher Education 
and, both in the UK and globally, when there has been concern about breaking down the exclusivity of 
university education (McDonough and Fann 2007; Blanden and Machin 2004). In spite of the relative success 
in increasing participation in higher education generally, concerns remain about the social class gap in entry 
to higher education (HEFCE 2005). There exists an apparent polarisation of types of university attracting 
working class and minority ethnic students (Sutton Trust 2000; 2004; 2007) and considerable concern with 
student retention. The universities with the most success at Widening Participation have the highest drop-out 
rates (HEFCE 2006) which has suggested a causal relationship and a tendency therefore to construct working 
class students as problematic (Leathwood and O’Connell 2003) and a risky investment for HEIs. Our 
research presents a very different picture of resilience, commitment and success. (Extracted from 
background) 
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Crozier, G, Reay, D, Clayton, J, Colliander, L & Grinstead, J. (2008). Different Strokes for Different 
Folks: Diverse Students in Diverse Institutions--Experiences of Higher Education. Research Papers 
in Education, 23(2), 167-177. 

DOI: 10.1080/02671520802048703 

Keywords: widening participation; social class; Bourdieu; higher education 

In the context of widening participation policies, polarisation of types of university recruitment and a 
seemingly related high drop-out rate amongst first generation, working class students, we focus on the 
provision offered by the universities to their students. Exploring differences between the middle class and 
working class students locates widening participation discourse within a discussion of classed privilege. We 
conclude that, whilst there is a polarisation of recruitment between types of universities, there exists a 
spectrum of interrelated and differentiated experiences across and within the HEIs. These are structured by 
the differential wealth of the universities, their structure and organisation; their ensuing expectations of the 
students, the subject sub-cultures, and the students’ own socio-cultural locations; namely class, gender, age 
and ethnicity. (Abstract) 

Cushman, K. (2005). First in the Family: Advice about College from First-Generation Students: Next 
Generation Press. 

URL: http://issuu.com/wkcd/docs/firstinthefamily_collegeyears 

Keywords: first in family students; college; culture shock 

You can’t be rolling through alone.” In the words of the same college students who gave advice earlier, this 
next-step guidebook tells students how to persist in college—an even bigger challenge for those who are 
blazing new trails. They speak of culture shock, remediation woes, and finding their way in the new freedoms 
of college studies. They stress the importance of forging relationships—with professors who will open the 
doors to new learning and accomplishments, as well as with peer mentors and study partners. 

Cushman, K. (2007). Facing the culture shock of college. Educational Leadership, 64(7), 44.  

ISSN: 0013-1784 

Keywords: culture conflict; first generation college students; college freshmen; student attitudes;  

Many first-generation college students struggle during their first year in college. Cushman shares the 
reflections of 16 college students she worked with over two years who were the first in their families to 
attend college. Students describe how entering a climate where most fellow students come from backgrounds 
of greater wealth and privilege--and from family traditions of higher education--called forth feelings of 
intimidation and doubt. Students describe strategies for maintaining their confidence while learning to 
succeed in a college climate. Cushman provides a list of approaches and key resources secondary teachers can 
use to prepare first-generation college students to make it through their college years (Abstract) 
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David, M., Bathmaker, A.-M., Crozier, G., Davis, P., Ertl, H., Fuller, A., Parry, G. (2009). Improving 
learning by widening participation in higher education: Routledge. 

ISBN: 9780415495417 

Keywords: Educational equalization --Great Britain. People with social disabilities --Education (Higher) 

Improving Learning by Widening Participation in Higher Education presents a strong and coherent rationale 
for improving learning for diverse students from a range of socio-economic, ethnic/racial and gender 
backgrounds within higher education, and for adults across the life course. (Abstract) 

Davis, J. (2012). The first generation student experience: Implications for campus practice, and 
strategies for improving persistence and success: Stylus Publishing, LLC. 

ISBN: 1579225268, 9781579225261 

Keywords: education; counseling; academic development ; higher education; student life & student affairs 

More first-generation students are attending college than ever before, and policy makers agree that increasing 
their participation in higher education is a matter of priority. Despite this, there is no agreed definition about 
the term, few institutions can quantify how many first-generation students are enrolled, or mistakenly 
conflate them with low-income students, and many important dimensions to the first-generation student 
experience remain poorly documented. Few institutions have in place a clear, well-articulated practice for 
assisting first-generation students to succeed. At the heart of the book are 14 first-person narratives – 
spanning freshman to graduate years – that help the reader get to grips with the variety of ethnic and 
economic categories to which they belong. The book concludes by defining 14 key issues that institutions 
need to address, and offers a course of action for addressing them. (Abstract) 

Dennis, J. M., Phinney, J. S., & Chuateco, L. I. (2005). The role of motivation, parental support, and 
peer support in the academic success of ethnic minority first-generation college students. Journal of 
College Student Development, 46(3), 223-236. 

DOI: 10.1353/csd.2005.0023 

Keywords: first generation students; social support; motivation 

The role of personal motivational characteristics and environmental social supports in college outcomes was 
examined in a longitudinal study of 100 ethnic minority first-generation college students. Personal/career-
related motivation to attend college in the fall was a positive predictor and lack of peer support was a 
negative predictor of college adjustment the following spring. Lack of peer support also predicted lower 
spring GPA. (Abstract) 

Dukhan, S., Cameron, A., & Brenner, E. A. (2011). The Influence of Differences in Social and 
Cultural Capital on Students’ Expectations of Achievement, on their Performance, and on their 
Learning Practices in the First Year at University. International Journal of Learning, 18(7), 337-351.  

URL: http://www.ijl.cgpublisher.com/product/pub.30/prod.3286 

Keywords: first-year university; expectation at university; student university experience; academic 
performance 

Since access to tertiary education has increased, many individuals, who have attended under-resourced 
schools, are now able to attend university as “first generation” students whose parents have had no university 
experience. This study compares the learning practices and academic performance of first and second 
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generation students in a first year Biology course at Wits University. The influence of social and cultural 
capital on student academic performance is investigated. Students’ expectations and experiences of their 
academic performance become more realistic as they go through first year but they experience great difficulty 
in trying to adjust their study methods to meet the expectations of the academic environment. In order for 
educational redress within South African democracy to be effective, it is important to understand the 
supportive measures that students may require in order to succeed at university. Furthermore, first generation 
students who have siblings that attended university have access to social capital, unlike those without this 
experience. (Abstract) 

Dumais, S. A., Rizzuto, T. E., Cleary, J., & Dowden, L. (2013). Stressors and supports for adult 
online learners: comparing first-and continuing-generation college students. American Journal of 
Distance Education, 27(2), 100-110. 

DOI: 10.1080/08923647.2013.783265 

Keywords: first generation students; online learning;  

A mixed-methods approach was used to examine the perceptions that adult online learners have about their 
ability to succeed in their educational pursuits, the barriers that they face, and the institutional supports that 
help them to persist. Particular attention was paid to the differences between first-generation and continuing-
generation adult online learners. Survey findings show that the majority of adult online learners—both first- 
and continuing-generation—are confident in their abilities to succeed in school. First-generation adult online 
learners are more likely to cite highly demanding work environments, which may impede their ability to 
balance school with other commitments. Both groups make use of the supports offered by their schools, 
especially those related to curriculum and technical guidance, but first-generation adult online learners have 
higher rates of usage overall. In interviews, both groups cite the importance of advisors, whereas first-
generation adult online learners are more likely to cite problems with teachers as obstacles to their success. 
These findings imply that it is important to consider students’ generational status when developing programs 
and services for the adult online student population. (Abstract) 

Dumais, S. A., & Ward, A. (2010). Cultural capital and first-generation college success. Poetics, 
38(3), 245-265.  

DOI: 10.1016/j.poetic.2009.11.011 

Keywords: cultural capital; education; inequality 

Using data from the National Education Longitudinal Study of 1988 and the Postsecondary Education 
Transcript Study, we assess the levels of cultural capital possessed by first-generation college students and 
their non-first-generation peers. Drawing from past quantitative and qualitative studies, we operationalize 
cultural capital both as high arts participation rewarded by those in power, and as purposeful interactions 
with key gatekeepers to access information and resources. We analyze the effects cultural capital has on 
enrollment in and persistence through a four-year postsecondary education and on undergraduate grade point 
averages (GPA), and determine whether cultural capital has a greater effect on non-first-generation students 
(the reproduction model), first-generation students (the mobility model), or neither group. We find that 
family cultural capital, cultural classes, and the number of ways parents helped in the college application 
process are all significant for four-year college enrollment, and parents’ help and students’ receiving 
assistance at school with their college applications are significant for graduation. No significant associations 
are found between the cultural capital variables and GPA. Overall, no support was found for either the 
reproduction or the mobility models. (Abstract) 
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Engle, J. (2007). Postsecondary access and success for first-generation college students. American 
Academic, 3(1), 25-48.  

DOI: http://dbweb01.aft.org/pdfs/highered/academic/january07/Engle.pdf 

Keywords: first generation students; social mobility; challenges 

A college education is considered the key to achieving economic success and social mobility in American 
society. While access to higher education has expanded dramatically in recent years, students whose parents 
did not go to college remain at a distinct disadvantage. First generation college students, most of whom come 
from low-income and minority backgrounds, face a number of challenges that make it more difficult for 
them not only to get into college but also to get through it. This article will review recent research on first-
generation students ,focusing on, the factors that affect their access to and success in college, and the 
interventions targeted toward better serving their needs in postsecondary education. (Edited from 
introduction) 

Engle, J., Bermeo, A., & O'Brien, C. (2006). Straight from the Source: What Works for First-
Generation College Students. Pell Institute for the Study of Opportunity in Higher Education.  

URL: http://files.eric.ed.gov/fulltext/ED501693.pdf 

Keywords: first generation; risk; outreach programs 

The purpose of the study was to ascertain from first-generation students themselves which messages and 
services have the most impact on whether or not they enroll in college. The findings from this study are 
intended to assist administrators and staff in outreach programs and post-secondary institutions in Texas and 
around the country by informing and improving the practices they use to help first-generation students get 
into and through college. The findings are also intended to raise awareness and generate dialogue among state 
and federal policymakers about the impact and benefits of pre-college programs and services for first-
generation and other educationally at-risk student populations. (Extracted from executive summary) 

Engle, J., & Tinto, V. (2008). Moving beyond access: College success for low-income, first-
generation students: ERIC. 

URL: http://files.eric.ed.gov/fulltext/ED504448.pdf 

Keywords: low income; first generation; barriers; success 

In order to inform the efforts of educators and policymakers to improve college access and success, the Pell 
Institute has produced a report, funded by the 3M Foundation, that examines the current status of low-
income, first-generation college students1 in higher education. Using data from the U.S. Department of 
Education datasets, we describe the ways in which this population participates in higher education, including 
persistence and degree attainment rates, and compare their participation to other students, including those 
who are neither low-income nor first-generation. We discuss the barriers that low-income, first-generation 
students face to achieving success in college, as well as the strategies that colleges and universities can pursue 
to address these barriers and improve students’ chances of earning degrees. We also offer recommendations 
for institutional and government actions that could go a long way towards closing the access and success gaps 
that exist today for this doubly-disadvantaged population. (Executive Summary) 
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Finnie, R., Childs, S., & Wismer, A. (2011). Access to post-secondary education among under-
represented and minority groups: measuring the gaps, assessing the causes. EPRI working paper 
no. 2011-01, Education Policy Research Initiative, Ottawa 

URL: http://www.socialsciences.uottawa.ca/irpe-epri/eng/documents/Finnie_URMG_09-30-2011.pdf  

Keywords: equity; teaching and learning; demographics; disadvantaged; indigenous people; participation 

This paper provides an empirical analysis of access to post-secondary education [PSE] among under-
represented and minority groups in Canada based on the uniquely rich Youth in Transition Survey [YITS] 
(Reading Cohort). We first treat the groups individually and then together to see how membership across 
different groups affects the identified gaps. We then add other sets of explanatory variables available in the 
YITS-A (high school grades and engagement, [Programme for International Student Assessment] PISA 
reading scores, etc.) to see what portion of the gaps are related to these variables – and how much still 
remains after taking them into account. Not having a family history of PSE attendance is the most important 
(independent) factor, followed by being disabled, further followed by being an Aboriginal, coming from a 
rural area, or being in a low income family. Conversely, the children of immigrants are much more likely to 
go to PSE (especially university), as are (official) language minorities, while coming from a single parent 
family appears to have no effect of its own. (Abstract) 

Fitzgibbon, K., & Prior, J. (2006). Students' early experiences and university interventions-a timeline 
to aid undergraduate student retention. Widening Participation and Lifelong Learning, 8(3), 17-27.  

ISSN: 1466-6529 

Keywords: higher education; expectations; experiences 

The University of Glamorgan has a policy of encouraging widening participation. However, as many 
universities are realising, widening the entrance gates can sometimes lead to increasing numbers leaving 
through the exit gates before the completion of their programme. At the University of Glamorgan, a project 
established in 2001 is demonstrating how interventionist policies can improve progression rates. This project 
involves two of the University's biggest departments and comprises of a series of timed interventions 
designed to support vulnerable first year students during the first semester of their studies. Typical 
experiences of students in UK higher education (HE) have been highlighted and mapped onto a timeline, 
along with the sequence of retention and support initiatives introduced at Glamorgan. It is this timeline that 
will be explored in the paper. (Abstract) 

Fleming, T., & Finnegan, F. (2011). Non-traditional students in Irish higher education: a research 
report. RANLHE Wroclaw 

URL: http://www.dsw.edu.pl/fileadmin/www-ranlhe/files/Final_Copy_July_20_2011.pdf  

Keywords: non-traditional students; student retention; access to education and training; socioeconomic 
background 

The RANLHE (Access and Retention: Experiences of Non-traditional Learners in Higher Education) project 
looks at how non-traditional students in higher education experience the processes of learning. The project 
involves eight universities from seven countries: Ireland, Spain, Poland, Sweden, England, Scotland and 
Germany. This report is based on 125 in-depth interviews with non-traditional students in three Irish higher 
education institutions each of which has their own distinct ethos and reputation. The majority of the 
participants were female and a small majority of the sample was composed of mature students in their 30s 
and 40s (however the cohort included students who were as young as 18 years and some who were in their 
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60s and 70s). Nearly all of the interviewees were the first in their families to attend higher education and just 
under two thirds of all the interviewees came from working class families. (Abstract) 

Forbus, P. R., Newbold, J. J., & Mehta, S. S. (2011). First-generation university students: motivation, 
academic success, and satisfaction with the university experience. International Journal of 
Education Research, 6(2), 34-55. 

URL: http://connection.ebscohost.com/c/articles/70244067/first-generation-university-students-
motivation-academic-success-satisfaction-university-experience 

Keywords: first-generation students; higher education; life roles; support systems; motivation; academic 
success 

First-generation college students are becoming the center of an increasing amount of research. The primary 
purpose of this study was to examine the variation in motivation, academic success, and satisfaction levels 
between first-generation and continuing-generation students along with the influence of relations established 
between a four-year university and area community colleges. In addition, the study explored the different 
backgrounds and characteristics of first generation and continuing-generation students. The findings of this 
analysis enhance previous research by demonstrating the benefits of identifying the backgrounds of students 
entering the university and developing formal associations between the university and those institutions in 
which the students were previously enrolled. (Abstract) 

Forsyth, A., & Furlong, A. (2003). Losing out?: socioeconomic disadvantage and experience in 
further and higher education. Bristol, UK: Joseph Rowntree Foundation.  

URL: http://www.jrf.org.uk/sites/files/jrf/jr139-socioeconomic-disadvantage-education.pdf 

Keywords: outcomes of education and training; educationally disadvantaged; access; economic conditions;  

This publication reports on a research project that is a continuation of previous research funded by the 
Joseph Rowntree Foundation, in which a sample of young people, who undertook their final year of 
schooling in disadvantaged areas of Scotland, were tracked in order to determine who of those from the 
sample accessed higher education (HE), and the careers barriers experienced by students classified as 
disadvantaged. The current research tracks the progress of these students further and investigates the 
experiences of those undertaking HE. The impact of changes in Britain’s funding for HE is noted. The 
current research draws data from postal surveys of participants from the previous research project and in-
depth face-to-face interviews with a sample of survey respondents. The research highlights patterns of 
participation in HE. Approximately two thirds of survey respondents were found to be engaged in education 
more than two years after leaving school, either full-time, part-time or as an applicant for the following year. 
The study investigates characteristics of these students, including career pathways. Barriers to participation in 
HE are highlighted using evidence from the interviews. Recommendations are made based on the findings, 
and it is hoped that the study will inspire a response to the inequalities of access to HE. (Abstract) 

Fuller, A., Foskett, R., Johnston, B., & Paton, K. (2011). ‘Getting by’ or ‘getting ahead’? Gendered 
educational and career decision-making in networks of intimacy. In: Gendered Choices. London, 
UK: Springer. pp. 189-208 

DOI: 10.1007/978-94-007-0647-7_16 

Keywords: social relationships; gender; higher education; family and friends 

In social network analysis it is social relationships rather than individuals that form the unit of analysis. A key 
strength of this approach is that it prevents decisions and behaviour being viewed as either individually or 



E x p l o  r i n g    t h e    E x p e r i e n c e    O f    B e i n g   F i r s t    i n    F a m i l y    a t   U n i v e r s i t y 

Page | 41 

 

 

structurally determined. This chapter draws on research1 that is examining the potential of network data to 
help explain educational decision-making, with a specific focus on Higher Education (HE) in the United 
Kingdom. The study is designed to explore the ways in which ‘networks of intimacy’ (Heath and Cleaver 
2003) made up of family and friends may provide a critical context within which thinking about HE is 
embedded and co-constructed. The following discussion represents an early attempt to explore the network 
of intimacy as the unit of analysis for understanding decisions about education, including the decision to 
participate, or not, in HE. For the purposes of this chapter, we are focusing on one network which we 
suggest is illustrative of (among other issues) the gendered nature of educational ‘choices’ and transitions. 
(Extracted from introduction) 

Fuller, A., & Heath, S. (2009) Educational decision-making, social networks and the new widening 
participation. In: Improving learning by widening participation in higher education. Abingdon: 
Routledge, Taylor & Francis Group. pp. 132-146 

ISBN: 9780415495417 

Keywords: educational decision-making, social networks; widening participation 

There is a growing emphasis within UK education policy on encouraging adults to gain higher level 
qualifications through participation in higher education (DIUS 2007). However, little previous research has 
focused on the decision-making about education and careers of individuals who possess the qualifications 
normally required for enrolment on higher level courses but who have not, as yet, participated. Similarly, little 
is known about the values people in this category attach to formal learning or the potential relevance of HE 
to their lives. This chapter makes a contribution to the knowledge base in this area (Abstract) 

Fuller, A., Heath, S., & Johnston, B. (2011). Rethinking widening participation in higher education: 
the role of social networks. Abingdon: Routledge, Taylor & Francis Group. 

ISBN: 9780415575638 

Keywords: higher education; widening participation; diversity 

Extending the chance for people from diverse backgrounds to participate in Higher Education (HE) is a 
priority in the UK and many countries internationally. Previous work on widening participation has focused 
on why people choose to go to university but this vital new research has focused on looking at why people 
choose not to go. This book examines, therefore, the ways in which (non-) decision-making about HE is 
embedded within a range of social networks consisting of family, partners and friends, and to what extent 
future participation in HE is conceived as within the bounds of possibility. It: provides a conceptual 
framework for understanding the value of network-based decision-making about participation in HE, in the 
light of the changing historical and policy contexts in which it is always located; highlights the importance of 
researching the socially embedded narratives of 'ordinary people' in order to critique the deficit discourse 
which dominates debates about widening participation in HE; (Edited from abstract) 

Giancola, J. K., Munz, D. C., & Trares, S. (2008). First-versus continuing-generation adult students 
on college perceptions: Are differences actually because of demographic variance? Adult Education 
Quarterly, 58(3), 214-228.  

DOI: 10.1177/0741713608314088 

Keywords: first generation; non-traditional students; continuing generation; sex differences; perceptions 

The profile of students is changing, with an increase in first-generation and adult students. The purpose of 
this study was to examine differences in college perceptions between first-generation and continuing-
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generation adult undergraduates while controlling for demographic variables. The study and hypotheses are 
grounded in the Model of College Outcomes for Adult Students. It was hypothesized that first-generation 
students would report higher importance and lower satisfaction scores on the following variables: 
instructional effectiveness, academic advising, registration effectiveness, campus climate, safety and security, 
academic services, admissions and financial aid effectiveness, and service excellence. The results revealed that 
sex (more females) accounted for variance between first- and continuing-generation students on importance. 
There were no differences regarding satisfaction. With a higher number of female adult and first-generation 
students, higher education should better examine how to meet these students’ needs. Recommendations for 
future research and practical implications are provided. (Abstract) 

Gibbons, M. M., & Woodside, M. (2014). Addressing the Needs of First‐Generation College 
Students: Lessons Learned From Adults From Low‐Education Families. Journal of College 
Counseling, 17(1), 21-36. 

DOI: 10.1002/j.2161-1882.2014.00045.x 

Keywords: first-generation, career development; first generation 

The fact that 1st-generation college students have lower retention rates than their peers and confront barriers 
hindering college success is well known. However, less information exists about the effect that 1st-generation 
college status has after college completion. In this qualitative study, the career development experiences of 
adults from families without college education were examined. Three themes were identified: the role of the 
father, expectations about career, and expectations about college. Implications for college counselors are 
provided. (Abstract) 

Gofen, A. (2009). Family capital: How first‐generation higher education students break the 
intergenerational cycle. Family Relations, 58(1), 104-120.  

URL: http://www.irp.wisc.edu/publications/dps/pdfs/dp132207.pdf 

Keywords: higher education; first generation students; intergenerational 

The first children in a family to attain a higher education, referred to as “first-generation students,” embody 
the realization of social mobility. Previous analysis has often portrayed them as succeeding despite their family 
background. This research suggests that although they face many material challenges, their families are often 
a key resource, rather than a constraint. This research attempts to reveal what enabled the intergenerational 
cycle of disadvantage to be broken. In-depth, semi-structured interviews were used to collect data from 
Israeli families in which intergenerational mobility took place (N = 50). Employing a grounded theory 
approach, the analysis reveals that breaking the intergenerational cycle mostly concerns family day-to-day life, 
and that it reflects three main components: time horizon, interpersonal relationships, and family values. 
(Abstract) 

Gorard, S., Smith, E., May, H., Thomas, L., Adnett, N. and Slack, K. (2006) Review of Widening 
Participation Research: addressing the barriers to participation in higher education, Bristol: 
HEFCE 

URL: http://www.ulster.ac.uk/star/resources/gorardbarriers.pdf 

Keywords: widening participation; higher education 

A large body of research since the 1950s has found that the determinants of participation, and non-
participation, are long-term. There is a clear pattern of typical learning ‘trajectories’ which are both shaped by, 
and constrain, learning experiences. Thus, the key social determinants predicating lifelong participation in 
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learning involve time, place, gender, family, and initial schooling. Such findings emphasise the importance of 
reviewing evidence on participation through the ‘life course’ of each individual, and compromises the analytic 
utility of the ‘barriers’ metaphor. (Extracted from summary) 

Grayson, J. (2011). Cultural capital and academic achievement of first generation domestic and 
international students in Canadian universities. British Educational Research Journal, 37(4), 605-
630.  

DOI: 10.1080/01411926.2010.487932 

Keywords: first generation; university; cultural capital 

In Canada little research has been conducted on those who are the first in their families to attend university. 
Cultural reproduction theory suggests that such students would be less likely to engage in the type of 
activities that, according to the college impact model, contribute to academic achievement. In order to test 
these and other possibilities a longitudinal survey-based study of domestic and international students was 
conducted at four Canadian universities. Overall it was found that university experiences did vary by the 
educational background of parents; however, such experiences were not always of consequence for academic 
achievement. (Abstract) 

Gutman, L., & Akerman, R. (2008). Determinants of aspirations: Centre for Research on the Wider 
Benefits of Learning , Institute of Education, University of London. 

URL: http://eprints.ioe.ac.uk/2052/1/Gutman2008Determinants.pdf 

Keywords: university; aspirations; parental education 

Young people make choices that influence whether their potentialities are cultivated or remain untapped. 
These choices are, in turn, partly influenced by their parents, the opportunities available to them, and their 
own aspirations – to gain qualifications, to get a job, to have a career and to have a family. Yet, understanding 
what determines aspirations is not a straightforward task: they change throughout childhood and beyond, 
shaped by the characteristics of young people and their families, peers, schools, and neighbourhoods as well 
as wider forces such as the labour market and historical context. And it is well-known that aspirations vary 
for different sections of the population both in terms of parents’ educational and occupational goals for their 
children and the ambitions of the young people themselves. In this report, we review the current research 
literature across a range of disciplines to set out these differences and consider how educational and career 
aspirations in particular are formed and developed in response to different environments and circumstances. 
We also examine the extent to which aspirations are related to eventual outcomes and discuss the 
implications for current policies and practices. (Abstract) 

Harrison, N., & Waller, R. (2010). We blame the parents! A response to ‘Cultural capital as an 
explanation of variation in participation in higher education’ by John Noble and Peter Davies 
(British Journal of Sociology of Education 30, no. 5). British Journal of Sociology of Education, 
31(4), 471-482.  

DOI: 10.1080/01425692.2010.484922 

Keywords: social class; higher education; widening participation; cultural capital; methodology 

This paper offers a response to a recent article where the authors argue cultural capital is the only 
determinant of the propensity of young people to seek to enter higher education, dismissing other indicators 
such as social class. This response questions the support the original authors draw from other literature and 
offers criticism of the sample used in their study, the survey tool employed, the analysis undertaken and their 
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conclusions relating to the agenda of ‘widening participation’. In reality, the wider literature suggests that 
social class, as represented by parental occupation, continues to have a role in explaining educational 
trajectories, even once other factors are controlled for. (Abstract)  

Hartig, N., & Steigerwald, F. (2007). Understanding family roles and ethics in working with first-
generation college students and their families. The Family Journal, 15(2), 159-162.  

DOI: 10.1177/1066480706297955 

Keywords: family roles; first-generation college students; narrative therapy; case study; ethics 

This article examines the family roles and ethics of first-generation college students and their families through 
discussion of a case vignette. London’s family roles applied to first-generation college students are discussed. 
Narrative therapy practices and an ethical model that examines the value process of counselors are explored 
as possible solutions. (Abstract) 

Heath, S., Fuller, A., & Paton, K. (2008). Network‐based ambivalence and educational 
decision‐making: A case study of ‘non‐participation’ in higher education. Research Papers in 
Education, 23(2), 219-229.  

DOI: 10.1080/02671520802048760 

Keywords: widening participation; educational decision-making; higher education; social networks; 
ambivalence 

Much contemporary theorising on educational decision-making starts from the premise that the process of 
decision-making is a deeply embedded social practice, which is inextricably linked to behaviours, attitudes 
and dispositions which hold sway within an individual’s social network. Drawing on data from a project 
focusing on decision-making amongst nonparticipants in higher education (HE) who are nonetheless 
‘potentially recruitable’ to HE, this paper uses the sociological concept of ambivalence as a useful tool in 
exploring their educational decision-making within a broader network-based approach. In focusing on the 
ways in which individuals manage contradictions and tensions within their networks, and how the ways in 
which they manage these tensions are linked to broader structural factors, the concept provides a framework 
which is able to bridge social structure and individual agency. (Abstract) 

Heath, S., Fuller, A., & Johnston, B. (2010). Young people, social capital and network‐based 
educational decision‐making. British Journal of Sociology of Education, 31(4), 395-411.  

DOI: 10.1080/01425692.2010.484918 

Keywords: social capital; widening participation; higher education; social networks 

This paper explores whether and in what ways young people’s perceptions and experiences of higher 
education (HE) can facilitate the transmission within their social networks of social capital both upwardly 
(from child to parent) and horizontally (from sibling to sibling), and thus can potentially provide bridging 
capital to family members, especially in families with little or no prior experience of HE. It utilises data from 
a project that explored the embedded nature of decision-making about HE amongst a group of ‘potentially 
recruitable’ adults and their wider networks. The paper concludes that, despite the general emphasis within 
existing theoretical approaches to network capital on the downward transmission of social capital, the 
educational experiences of younger generations can be critical in shaping the perceptions of other (including 
older) network members, albeit not always in ways that encourage formal educational participation. (Abstract) 
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Hoskins, K. (2013). Widening participation aims and outcomes: examining higher education 
prospects for four non-traditional students. Widening Participation and Lifelong Learning, 14(3), 
235-249.  

ISSN: 1466-6529 

Keywords: widening participation; social class; non-traditional; social justice; habitus; power 

This paper provides an overview of New Labour’s policy initiative to widen participation, and considers the 
consequences this policy has had for four non-traditional students, that is, ‘students from under-represented 
groups’ (Medway et al., 2003:3). As a result of widening participation policy, a broader range of higher 
education institutions (HEIs) have actively sought to enrol larger numbers of those they have historically 
tended to exclude: the working classes, women, mature students, those from minority ethnic groups and 
those with disabilities (Burns, Sinfield and Holley, 2006). The shift in emphasis away from Access 
programmes as a route into higher education for those traditionally excluded to the New Labour government 
push for widening participation across the sector has reshaped higher education, raising questions about what 
and who higher education is for. The paper asks if changes to education (such as widening participation 
ostensibly as part of a move to increase social justice) changed the status quo, giving voice, stake and power 
to those traditionally excluded from those realms. (Abstract) 

Irlbeck, E., Adams, S., Akers, C., Burris, S., & Jones, S. (2014). First Generation College Students: 
Motivations and Support Systems. Journal of Agricultural Education, 55(2), 154-166.   

DOI: 10.5032/jae.2014.02154 

Keywords: first generation college students; retention; agricultural education and communications; 
recruitment 

The number of first generation college students enrolling at universities is on the rise. These students often 
struggle with the transition into university life because of the lack of knowledge about this new environment. 
A case study was conducted to determine the motivations and support systems of first generation college 
students within the College of Agricultural Sciences and Natural Resources (CASNR) at Texas Tech 
University (TTU). Nine respondents from different departments in CASNR and one representative of the 
TTU’s first generation college student program were interviewed. It was determined that three factors led to 
their enrolment: parental/family support, teacher encouragement, and self-motivation. The researchers also 
found most participants were involved in at least one department/college organization, religious group, or 
other university program. It was also determined these students depended upon three major support groups 
and systems, such as parents, friends, and advisers /professors. (Edited from abstract) 

Ishitani, T. T. (2003). A longitudinal approach to assessing attrition behavior among first-generation 
students: Time-varying effects of pre-college characteristics. Research in Higher education, 44(4), 
433-449.  

ISSN: 0361-0365 

Keywords: first-generation students; student attrition; event history modeling 

Although going to college may be viewed as a rite of passage for many students, some groups of students 
often face unique challenges in their pursuit of a college degree. One group of students that we are trying to 
gain a better understanding of is “first-generation” students, those whose parents did not graduate from 
college. This article presents the results of a study that investigated longitudinal effects of being a first-
generation student on attrition. Results indicated that first-generation students were more likely to depart 
than their counterparts over time. After controlling for factors such as race, gender, high school grade point 
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average (GPA), and family income, the risk of attrition in the first year among first-generation students was 
71% higher than that of students with two college-educated parents. (Abstract) 

Jehangir, R. R. (2010). Higher education and first-generation students: Cultivating community, 
voice, and place for the new majority: Palgrave Macmillan. 

ISBN: 9780230623446 

Keywords: higher education; first generation students; experience 

Higher Education and First-Generation Students offers readers a rich understanding of the experience of 
students who are first in their family to attend college. This book contends that first-generation students are 
isolated and marginalized on many large college campuses and considers learning communities and critical 
multicultural pedagogies as vehicles to cultivate community, voice, and place for this new majority of 
students. This book is a theoretically informed study of the lived experience of FG students and draws on 
their voices to demonstrate how their insights interface with what we, as educators, think we know about 
them. What can we learn from these students? How might their insights inform and shape the learning spaces 
we create for them? (Abstract) 

Jenkins, S. R., Belanger, A., Connally, M. L., Boals, A., & Durón, K. M. (2013). First‐generation 
undergraduate students' social support, depression, and life satisfaction. Journal of College 
Counseling, 16(2), 129-142.  

DOI: 10.1002/j.2161-1882.2013.00032.x 

Keywords: first-generation student, social support, life satisfaction 

First-generation undergraduate students face challenging cross-socioeconomic cultural transitions into college 
life. The authors compared first- and non-first-generation undergraduate students’ social support, 
posttraumatic stress, depression symptoms, and life satisfaction. First-generation participants reported less 
social support from family and friends, more single-event traumatic stress, less life satisfaction, and 
marginally more depression symptomatology than non-first-generation participants, but significant 
generation–gender interactions showed first-generation women doing worse and first-generation men doing 
better than others. (Abstract) 

Jones, I. (2010). Senses of belonging and fitting in? Affinities and emergent identities. Widening 
Participation and Lifelong Learning, 12(2), 23-35.  

ISSN: 1466-6529 

Keywords: affinity; identity; focus groups; student experience; widening participation. 

This article will present the initial findings of research investigating the complexity of specific situated 
experiences of widening participation among two cohorts of undergraduate students. The case study focuses 
on the recalled expectations and decision-making processes that resulted in the take-up of a higher education 
(HE) place by a sample of current undergraduate students and on their initial experiences within the 
institution. Previous studies have used individual interviews and questionnaires to explore different 
dimensions of student experience and identity. The article will use and reflect on the complementary 
qualitative method of focus groups and specifically the use of affinity groups. It builds on recent research that 
emphasises the multiplicity of first-year experiences in higher education and work that highlights the complex 
lives and heterogeneity of students and the often fragmentary experience they can consequently have. The 
study aims to contribute to a debate on how to deepen understanding of the complexity of students’ 
experiences using different dimensions of affinity. (Abstract) 



E x p l o  r i n g    t h e    E x p e r i e n c e    O f    B e i n g   F i r s t    i n    F a m i l y    a t   U n i v e r s i t y 

Page | 47 

 

 

Kahn, P. (2009). On establishing a modus vivendi: the exercise of agency in decisions to participate 
or not participate in higher education. London Review of Education, 7(3), 261-270.  

DOI: 0.1080/14748460903290256 

Keywords: widening participation; realist social theory; reflexive deliberation; higher education policy; 
equality 

It is becoming increasingly clear that the notion of ‘removing barriers’ offers a limited foundation for 
widening participation to higher education. Drawing on realist social theory, we consider how decisions to 
participate or not participate form part of a process to establish a modus vivendi or ‘way of life’ for oneself. 
We explore factors that affect how individuals pursue courses of action around entry into potentially alien 
educational contexts. Our analysis suggests that interventions designed to widen participation should take 
account of different modes of reflexive deliberation, underpinning social and cultural structures, and a range 
of notions of human flourishing. (Abstract) 

Kim, Y. K., & Sax, L. J. (2009). Student–faculty interaction in research universities: Differences by 
student gender, race, social class, and first-generation status. Research in Higher Education, 50(5), 
437-459.  

DOI: 10.1007/s11162-009-9127-x 

Keywords: student–faculty interaction; research university; conditional effects; gender;; race; social class  

This study examined whether the effects of student–faculty interaction on a range of student outcomes—i.e., 
college GPA, degree aspiration, integration, critical thinking and communication, cultural appreciation and 
social awareness, and satisfaction with college experience—vary by student gender, race, social class, and 
first-generation status. The study utilized data on 58,281 students who participated in the 2006 University of 
California Undergraduate Experience Survey (UCUES). The findings reveal differences in the frequency of 
student–faculty interaction across student gender, race, social class and first-generation status, and differences 
in the effects of student–faculty interaction (i.e., conditional effects) that depended on each of these factors 
except first-generation status. The findings provide implications for educational practice on how to maximize 
the educational efficacy of student–faculty interaction by minimizing the gender, race, social class, and first-
generation differences associated with it. (Abstract) 

Leathwood, C., & O'Connell, P. (2003). ‘It's a struggle’: The construction of the ‘new student’ in 
higher education. Journal of Education Policy, 18(6), 597-615.  

DOI: 10.1080/0268093032000145863 

Keywords: university student; widening participation; non-traditional; new student 

This paper explores constructions of the ‘new’ university student in the context of UK government policy to 
widen participation in higher education. The paper draws on an ongoing longitudinal study of undergraduate 
students in a post–1992 inner-city university in the UK to examine students’ constructions of their 
experiences and identities in the context of public discourses of the ‘new’ higher education student. Many of 
the participants in this study would be regarded as ‘non-traditional’ students, i.e. those students who are the 
focus of widening participation policy initiatives. As Reay et al. (2002) discovered, for many ‘non-traditional’ 
students studying in higher education is characterized by ‘struggle’, something that also emerged as an 
important theme in this research. The paper examines the ways in which these new student identities both 
echo the New Labour dream of widening participation and yet continue to reflect and re-construct classed 
and other identities and inequalities. (Edited from abstract) 
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Lehmann, W. (2009). University as vocational education: working‐class students’ expectations for 
university. British Journal of Sociology of Education, 30(2), 137-149.  

DOI: 10.1080/01425690802700164 

Keywords: higher education; working-class students; habitus; educational dispositions; knowledge economy 

Labor market conditions, a pervasive public discourse about the benefits of higher education, and parental 
hopes push many young working-class people into university. The institutional culture and demands of 
university, however, often remain elusive and fraught with uncertainty. In this paper, I draw on qualitative 
interviews with first-generation, working-class students at a Canadian university to analyze the ways in which 
these students discuss their reasons to attend and their expectations for university, and the implications of 
their attitudes for their future success at university. Analysis of the interview data shows how the relatively 
high and risky investment of working-class youth in education leads to strong utilitarian and vocational 
orientations toward university. Although a narrow focus on the career potential of university is generally 
perceived as problematic, I argue that it may also help working-class students in their transition to university. 
Nonetheless, a critical educational process is necessary that not only helps working-class students achieve 
their educational and occupational goals, but also understand their unique status in a social institution that 
they entered as outsiders. (Abstract) 

Leese, M. (2010). Bridging the gap: Supporting student transitions into higher education. Journal of 
Further and Higher Education, 34(2), 239-251.  

DOI: 10.1080/03098771003695494 

Keywords: transition; higher education; new student 

This research focused on the early experience of students entering an undergraduate course in a post-1992 
university that is committed to widening participation. Using Bourdieu’s concept of cultural capital and 
habitus as a theoretical framework, data were collected from students during the critical first days and weeks 
when they need to fit in to their new environment. The research was designed to consider whether there is a 
‘new student’ in higher education (HE) and to consider the possible influence of cultural capital and habitus 
on a student’s transition. Data were collected using an online questionnaire with a response rate of 52% 
(n=180), and this was followed up with five small-group discussions with 25 of the respondents. Participants 
self-selected to take part in the smallgroup discussions but the sample did reflect the cohort in relation to 
ethnicity, age and gender. The results showed that the majority of the students (70%) were combining work 
with study and most students spent a minimal amount of time on campus, perhaps supporting the concept 
that there is a ‘new student’ in HE. (Edited from abstract) 

Lohfink, M. M., & Paulsen, M. B. (2005). Comparing the determinants of persistence for first-
generation and continuing-generation students. Journal of College Student Development, 46(4), 409-
428.  

DOI: 10.1353/csd.2005.0040 

Keywords: higher education; first generation students; persistence 

In this study we examined and compared the determinants of first-to-second-year persistence for 1,167 first-
generation and 3,017 continuing generation students at four-year institutions, using data from the Beginning 
Postsecondary Students Longitudinal Survey (Wine, et al., 2002). Because first-generation students are 
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overrepresented in the most disadvantaged racial, income, and gender groups, we used a critical theorist 
perspective to frame the research problem, guide inquiry, and interpret results. (Abstract) 

Longwell-Grice, R., & Longwell-Grice, H. (2007). Testing Tinto: How Do Retention Theories Work 
for First-Generation, Working-Class Students? Journal of College Student Retention: Research, 
Theory and Practice, 9(4), 407-420.  

DOI: 10.2190/CS.9.4.a 

Keywords: 

This article presents results of a multiple case study involving four first generation, working-class, white male 
college freshmen who discuss their perceptions of faculty support. These perceptions are analyzed using 
Tinto’s theories of student retention, specifically as they relate to faculty-student interaction. The study found 
that first-generation, working-class students are intimidated by the idea of seeking out faculty for support, 
resulting in a lack of support from their faculty. Since Tinto’s theories find a strong link between faculty 
support and student retention, this study suggests that colleges need to be more strategic and systematic in 
finding ways to develop faculty-student interactions for first-generation, working-class college students. 
(Abstract) 

Lowery‐Hart, R., & Pacheco, G. (2011). Understanding the first‐generation student experience in 
higher education through a relational dialectic perspective. New Directions for Teaching and 
Learning, 2011(127), 55-68. 

DOI: 10.1002/tl.457 

Keywords: higher education; first generation; academia culture 

The authors use relational dialectics theory to argue that first-generation college students (FGS) often 
struggle with a give-and-take tension between getting involved in campus life and losing their familial and 
working-class identity. They suggest that because FGS straddle two different cultures of academia and home, 
institutions must address these tensions to improve the students’ retention and graduate rates. (Abstract) 

McCarron, G. P., & Inkelas, K. K. (2006). The gap between educational aspirations and attainment 
for first-generation college students and the role of parental involvement. Journal of College Student 
Development, 47(5), 534-549.  

DOI: 10.1353/csd.2006.0059 

Keywords: higher education; aspirations; first generation students 

The primary purpose of this study was to examine if parental involvement had a significant influence on the 
educational aspirations of first generation students as compared to the educational aspirations of non-first-
generation students. Additionally, the study investigated if the educational aspirations of first-generation 
students differed from their actual educational attainments. Lastly, the study explored the differences in 
educational attainment for first generation students by gender, race/ethnicity, and socioeconomic status. 
Longitudinal data from a nationally representative sample of 1,879 students generated by the National 
Educational Longitudinal Study 1988-2000 was used as the basis for analysis. (Abstract) 
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McConnell, P. J. (2000). ERIC Review: What community colleges should do to assist first-
generation students. Community College Review, 28(3), 75-87.   

DOI: 10.1177/009155210002800305 

Keywords: first generation students; college; success 

The purpose of this review is to answer the global question: What should community colleges do to help 
first-generation students be successful? The review is based on an examination of the literature relating to 
first-generation college students. The sources cited include studies of students at both two-year and four-year 
institutions; the majority of these are public, but a few are private. The studies span the years from 1982 to 
1999. They include case studies that involve both students and institutions, small samples of students at two- 
and four-year institutions, focus groups, longitudinal studies, and research using national-level data. 
(Extracted from introduction) 

McMillan, W. (2014). ‘They have different information about what is going on’: emotion in the 
transition to university. Higher Education Research & Development, 33(6), 1123-1135.  

DOI: 10.1080/07294360.2014.911250 

Keywords: first-year experience; higher education; professional education; student diversity 

Most new students experience school to university transition as challenging. Students from backgrounds with 
little or no experience of higher education are most vulnerable in this transition, and most at risk of academic 
failure. Emotion appears implicated in the differential way in which first-generation students and students 
with family familiarity of university experience the transition. This article draws on the voices of first-year 
dental and oral hygiene students at a South African dental faculty regarding university transition experiences. 
It draws on the construct of capital and Archer's [(2002). Realism and the problem of agency. Journal of Critical 
Realism Alethia, 5(1), 11–20] understanding of ‘competing concerns’ to examine how emotion shapes students' 
experiences of university transition and how they position themselves with regard to these experiences. The 
article explicates the ways in which emotional commentary and classed locations intersect, exploring the 
extent to which this intersection shapes young people's framing of their concerns of ‘being a student’ and 
‘becoming a dentist’. The article identifies aspects of the university's material and cultural environments 
which shape students' emotional responses and which consequently are implicated in the perpetuation of 
class-based differential life chances. (Abstract) 

Martinez, J. A., Sher, K. J., Krull, J. L., & Wood, P. K. (2009). Blue-collar scholars?: Mediators and 
moderators of university attrition in first-generation college students. Journal of College Student 
Development, 50(1), 87.  

DOI: 10.1353/csd.0.0053 

Keywords: parental education; first generation students; attrition 

Many college entrants’ parents do not have college degrees. These entrants are at high risk for attrition, 
suggesting it is critical to understand mechanisms of attrition relative to parental education. Moderators and 
mediators of the effect of parental education on attrition were investigated in 3,290 students over 4 years. 
Low parental education was a risk for attrition; importantly, college GPAs both moderated and mediated this 
effect, and ACT scores, scholarships, loans, and full-time work mediated this effect. Drug use, psychological 
distress, and few reported academic challenges predicted attrition, independent of parental education. These 
findings might inform interventions to decrease attrition. (Abstract) 
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Mathers, J., & Parry, J. (2009). Why are there so few working‐class applicants to medical schools? 
Learning from the success stories. Medical Education, 43(3), 219-228.  

DOI: 10.1111/j.1365-2923.2008.03274.x 

Keywords: schools medical; education; medical; undergraduate; social class; multicentre study  

Students from lower socioeconomic circumstances remain underrepresented in UK medical schools despite 
recent shifts in other demographic variables and specific policy emphasis on widening participation (WP). 
This study aimed to further understanding of the reasons for this. This study demonstrates how ‘normal 
working-class biographies’, constructed by the majority of students targeted by WP activity, result from the 
influences of socio-cultural context, as well as familial and institutional habitus. The resultant influence on 
habitus as identity and, in particular, the disjuncture between working-class perceptions of medicine and 
individual identities are key to understanding the reasons behind the low number of working-class applicants 
to medical school. (Abstract) 

Mehta, S. S., Newbold, J. J., & O'Rourke, M. A. (2011). Why do first-generation students fail? 
College Student Journal, 45(1).  

ISSN: 0146-3934 

Keywords: first generation; attrition;  

Previous studies have determined factors contributing to first-generation student success. This study finds 
that first-generation students are less involved, have less social and financial support, and do not show a 
preference for active coping strategies. First-generation students report less social and academic satisfaction 
as well as lower grade point average. (Abstract) 

Morrison, A. (2010). "I Want an Education": Two Case Studies of Working-Class Ambition and 
Ambivalence in Further and Higher Education. Research in Post-Compulsory Education, 15 (1), 67-
80. 

DOI: 10.1080/13596740903565376 

Keywords: vocational education; social class; educational decision-making 

Using data from in-depth individual interviews, this article discusses the educational experiences and 
ambitions of two young working-class full-time female students. The two studies are derived from a wider 
investigation into student post-16 educational experiences and decision-making, based on a sample of 
students and staff of an Advanced Vocational Certificate of Education in Travel and Tourism at a large 
further and higher education college in the West Midlands of England. The author considers the young 
women’s stories in the light of governmental aims to widen participation in the post-16 sector. It is argued 
that, although the students’ stories offer a positive account of determination and ambition, they also reveal 
ambivalences and struggles that reflect the nature of the barriers that working-class students can encounter 
within post-16 education. Such ambivalences and struggles reflect, in turn, the wider contradictions that the 
post compulsory sector faces within the ‘market state’. (Abstract) 
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Moschetti, R., & Hudley, C. (2008). Measuring Social Capital among First-Generation and Non-
First-Generation, Working-Class, White Males. Journal of College Admission, 198, 25-30.  

URL: http://files.eric.ed.gov/fulltext/EJ829418.pdf 

Keywords: first generation; college; social capital; adjustment 

Entry into college can be a stressful transition that involves social, emotional and academic adjustments for 
many adolescents, and especially challenging for students from low-income backgrounds or those who are 
first in their families to attend college. Low-income and first-generation students may lack basic knowledge 
about college, including degree expectations and planning, expenses and funding, and career preparation 
(Pascarella, Pierson, Wolniak & Terenzini, 2004), placing them at risk for poor adjustment and persistence. 
For example, students from working class backgrounds whose parents did not attend college are at high risk 
for dropping out of college, similar to their risk for dropping out of high school. (Abstract) 

Noble, J., & Davies, P. (2009). Cultural capital as an explanation of variation in participation in 
higher education. British Journal of Sociology of Education, 30(5), 591-605.  

DOI: 10.1080/01425690903101098 

Keywords: widening participation; cultural capital 

Cultural capital is frequently referred to as a construct in the analysis of inequality in higher education. It has 
been suggested that variations in cultural capital contribute to social class differences in levels of 
participation, distribution of students between elite and other universities, and the likelihood of dropping out. 
However, recent analyses of quantitative data suggest that once students’ attainments are included in analysis 
of levels of participation the effects of social class disappear. One possibility is that cultural capital affects the 
likelihood of participation in higher education independently of the common measures of social class 
variation (parental occupation and education). In this analysis we include a measure of students’ cultural 
capital to investigate whether it exerts an effect on the likelihood of participation that is independent from 
students’ attainment. We also present and evaluate a practicable method of measuring students’ cultural 
capital. (Abstract) 

Oikonomidoy, E. (2013). Sociocultural Boundary Formations in College Life and Intercultural 
Capital Development. Education and Urban Society, 0013124513494778.  

DOI: 10.1177/0013124513494778 

Keywords: First Generation College (FGC) students, intercultural capital, sociocultural divisions 

Based on selective findings from a qualitative study with first generation college students, this article presents 
the contradictory and complex ways in which the participants perceived sociocultural diversity on campus 
and their place within it. The students’ narratives both affirmed existing boundaries of social belonging based 
on the conventional categories of race, ethnicity, and social class and transcended them. Cross-border 
alliances were being built on campus at the same time that new boundaries were forming in unconscious 
ways. The discussion focuses on the implications of this study for intercultural capital development. 
(Abstract) 
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Olenchak, F. R., & Hebert, T. P. (2002). Endangered Academic Talent: Lessons Learned from 
Gifted First-Generation College Males. Journal of College Student Development, 43(2), 195-212.  

ISSN: 0897-5264 

Keywords: attrition; underachievement; first generation students 

Two case studies of men from diverse cultures, African American and Vietnamese American, illustrate the 
potential for underachievement among first-generation gifted students at comprehensive universities. 
Amplifying previous studies, this research provides an examination of attrition and highlights influences on 
underachievement. Conclusions suggest methods for universities to curb the problem as it relates to high-
ability students. (Abstract) 

Olson, J. S. (2013). Opportunities, Obstacles, and Options: First-Generation College Graduates and 
Social Cognitive Career Theory. Journal of Career Development, 41(3) 199-217 

DOI: 10.1177/0894845313486352  

Keywords: first-generation college student; college to work transition; social cognitive career theory; college 
graduate 

First-generation college (FGC) students often encounter a campus environment and set of norms that are 
substantially different from those they previously experienced. Although the literature exploring the 
challenges facing these students is growing, less attention has been given to their experiences as they graduate 
and transition from college to work. Social cognitive career theory (SCCT) has been suggested as a useful 
framework for helping individuals during the early stages of their careers by exploring the individual’s self-
efficacy, outcome expectations, and personal goals. In addition, SCCT considers the influence of contextual 
supports and barriers, which may be influencing the ongoing career development of FGC students after they 
graduate. This article explores the ways SCCT may prove particularly helpful when working with FGC 
graduates. Several case studies highlighting key challenges facing FGC graduates are also presented. 
(Abstract) 

Orbe, M. P. (2004). Negotiating multiple identities within multiple frames: an analysis of 
first‐generation college students. Communication Education, 53(2), 131-149.  

DOI: 10.10/03634520410001682401 

Keywords: identity; identity negotiation; first-generation college students; communication theory of identity 

This article draws from narratives, collected from 79 first-generation college (FGC) students across several 
different campuses, to explore the saliency of FGC student status and the various ways in which it is enacted 
during interactions with others. Communication theory of identity serves as the study’s theoretic foundation. 
Multiple points of analysis capture the complex nature of identity negotiation for FGC students. Findings 
warrant three conclusions: (1) the salience of FGC status in their daily interactions varies considerably among 
students; (2) FGC status appears to be more important for individuals who also identify as co-cultural group 
members; and (3) FGC students appear to lack any significant sense of communal identity. (Abstract) 
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Orbe, M. P. (2008). Theorizing multidimensional identity negotiation: Reflections on the lived 
experiences of first‐generation college students. In M. Azmitia, M. Syed, & K. Radmacher (Eds.), 
The intersections of personal and social identities. New Directions for Child and Adolescent 
Development, 120, 81–95. 

ISBN: 9780470372838; 0470372834 

Keywords: student identity; first generation; academic success 

Drawing from recent research on first-generation college (FGC) students, this chapter advances an 
interdisciplinary theoretical framework for understanding how these students enact multiple aspects of their 
personal, cultural, and social identities. I use dialectical and cross-cultural adaptation theories as a foundation 
to extend examinations of how diverse FGC students negotiate the alien culture of the academy against that 
of home. In this regard, college is situated as a pivotal point of development, and successful negotiation of 
identity tensions is represented as a key factor in academic success. (Abstract) 

Padgett, R. D., Johnson, M. P., & Pascarella, E. T. (2012). First-generation undergraduate students 
and the impacts of the first year of college: Additional evidence. Journal of College Student 
Development, 53(2), 243-266. 

DOI: 10.1353/csd.2012.0032 

Keywords: first generation; undergraduates; first year 

Using longitudinal data from the Wabash National Study of Liberal Arts Education, our findings suggest that 
first-generation students are at a significant disadvantage across cognitive and psychosocial outcomes 
compared to students whose parents have at least some postsecondary education. Furthermore, we tested for 
the conditional effects of good practices on first year outcomes and found that effects of good practices on 
both cognitive and psychosocial outcomes differed in magnitude, and sometimes in direction, for first-
generation versus non-first generation students. (Abstract) 

Pascarella, E. T., Wolniak, G. C., Pierson, C. T., & Terenzini, P. T. (2003). Experiences and 
outcomes of first-generation students in community colleges. Journal of College Student 
Development, 44(3), 420-429.  

URL: 
http://muse.jhu.edu.ezlibproxy.unisa.edu.au/journals/journal_of_college_student_development/v044/44.3 
pascarella.html 

Keywords: academic achievement; college students; community colleges; first generation college students 

This study sought to estimate net differences between first-generation and other college students in their 
academic and nonacademic experience of college, and to estimate the net differences between first-generation 
students and their peers after two years of college in select cognitive, psychosocial, and status attainment 
outcomes. (Abstract) 
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Phinney, J. S., & Haas, K. (2003). The process of coping among ethnic minority first-generation 
college freshmen: A narrative approach. The Journal of Social Psychology, 143(6), 707-726.  

DOI: 10.1080/00224540309600426 

Keywords: college students, coping, ethnic minorities, stress 

Using a narrative approach, the authors explored the process of coping among ethnic minority college 
students. Participants were 30 freshmen, predominantly the 1st members of their families to attend college, 
who wrote journals once a week for 3 weeks on their ways of coping with stress. They also completed a 
survey of background information. Those who were more successful in coping, compared to those who were 
less successful, expressed a greater sense of self-efficacy and did not feel that they lacked needed social 
support. However, those who were more successful in coping did not differ on demographic variables, 
including ethnicity, gender, country of birth, and parental education. The narratives provide evidence of the 
complex and interactive process of coping among ethnic minority college students. (Abstract) 

Pike, G. R., & Kuh, G. D. (2005). First-and second-generation college students: A comparison of 
their engagement and intellectual development. Journal of Higher Education, 76(3), 276-300.  

URL: http://www.jstor.org.ezlibproxy.unisa.edu.au/stable/3838799 

Keywords: first generation; second generation; college students; parental education 

Although first-generation college students are less likely to persist and graduate, surprisingly little is known 
about their college experiences and the ways those experiences compare to the experiences of students who 
have college-educated parents. The present research addresses the gaps in the literature by examining the 
college experiences of first-generation and second-generation students to see how their experiences affect 
their learning and intellectual development. (Abstract) 

Prospero, M., & Vohra-Gupta, S. (2007). First generation college students: Motivation, integration, 
and academic achievement. Community College Journal of Research and Practice, 31(12), 963-975. 

DOI: 10.1080/10668920600902051 

Keywords: college students; motivation; achievement; first generation 

The study reported in this article investigated motivation and integration dimensions that influence college 
academic achievement of first generation students compared to non first-generation students. Participants 
consisted of 277 ethnically diverse students who were attending a community college. Bivariate and 
multivariate statistical analyses revealed that motivation and integration dimensions contributed significantly 
to academic achievement for first-generation students, but not for non first-generation students. Specifically, 
among first-generation students, academic integration contributed to higher grade point averages while 
extrinsic motivation and a motivation contributed significantly to lower grades. Implications of these finding 
and recommendations are discussed. (Abstract) 
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Predictors of Self-Reported Academic Behaviors: A Comparison of First-and Continuing-Generation 
College Students. Journal of College Student Retention: Research, Theory and Practice, 10(2), 191-
206.  
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Keywords: social support; higher education; first generation students 

The purpose of this analysis was to examine academic intentions, parental support, and peer support as 
predictors of self-reported academic behaviors among a sample of 329 first- and continuing-generation 
college freshmen. Regression analyses revealed that different variables predicted academic behaviors for the 
three groups examined (students whose parents had no college experience, some college experience, or a 
college degree). Specifically, all three independent variables—intention, parental support, and peer support—
were predictive of self-reported academic behavior for students whose parents had at least a bachelor’s 
degree. However, peer support was the only variable predictive of academic behavior for the students whose 
parents had some college experience and intention was the only significant predictor for first-generation 
college students. (Abstract) 

Quinn, J., Thomas, L., Slack, K., Casey, L., Thexton, W., & Noble, J. (2005). From life crisis to 
lifelong learning. Rethinking working class'  drop out from higher education. York: Joseph Rowntree 
Foundation.  

URL: http://www.jrf.org.uk/sites/files/jrf/1859354130.pdf 

Keywords: leaving university; drop out; reasons; working class; higher education 

University was traditionally considered a ladder out of poverty for young working class people; this report 
explores why so many are climbing down that ladder and ‘dropping out’. ‘Drop out’ is seen as a threat to the 
government’s widening participation policy and to its social justice agenda. This is the first report to explore 
‘drop out’ in England, Scotland Wales and Northern Ireland and gain a qualitative picture of its meanings and 
implications. The report covers ‘drop out’ amongst young working class people under 25 from four post-
1992 universities in disadvantaged provincial areas. It analyses what students, lecturers, student support staff, 
employers, employment agencies and community representatives think are the causes and impacts of ‘drop 
out’. The stories of 67 students who have ‘dropped out’ are explored. Careers,employment agencies and 
admissions staff are questioned to measure the levels of support and flexibility that exist. Drawing on 
commissioned international reports and a colloquium with policy makers and practitioners, it outlines a 
flexible university system which would accommodate withdrawal and re-entry,instead of the rigid model that 
now exists in the UK. (Extracted from abstract) 

Reay, D., Crozier, G., & Clayton, J. (2009). ‘Strangers in paradise’? Working-class students in elite 
universities. Sociology, 43(6), 1103-1121. 

DOI: 10.1177/0038038509345700 

Keywords: elite universities; habitus; working-class students 

This article draws on case studies of nine working-class students at Southern, an elite university.1 It attempts 
to understand the complexities of identities in flux through Bourdieu’s notions of habitus and field. Bourdieu 
(1990a) argues that when an individual encounters an unfamiliar field, habitus is transformed. He also writes 
of how the movement of habitus across new, unfamiliar fields results in ‘a habitus divided against itself ’ 
(Bourdieu, 1999a). Our data suggest more nuanced understandings in which the challenge of the unfamiliar 
results in a range of creative adaptations and multi-faceted responses. They display dispositions of self 
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scrutiny and self-improvement – almost ‘a constant fashioning and re-fashioning of the self ’ but one that still 
retains key valued aspects of a working-class self. Inevitably, however, there are tensions and ambivalences, 
and the article explores these, as well as the very evident gains for working-class students of academic success 
in an elite HE institution. (Abstract) 

Reay, D., Crozier, G., & Clayton, J. (2010). ‘Fitting in’ or ‘standing out’: working‐class students in 
UK higher education. British Educational Research Journal, 36(1), 107-124.  

DOI: 10.1080/01411920902878925 

Keywords: working class; university students; identity 

Drawing on case studies of 27 working-class students across four UK higher education institutions, this 
article attempts to develop a multilayered, sociological understanding of student identities that draws together 
social and academic aspects. Working with a concept of student identity that combines the more specific 
notion of learner identity with more general understandings of how students are positioned in relation to 
their discipline, their peer group and the wider university, the article examines the influence of widely 
differing academic places and spaces on student identities. Differences between institutions are 
conceptualised in terms of institutional habitus, and the article explores how the four different institutional 
habituses result in a range of experiences of fitting in and standing out in higher education. For some this 
involves combining a sense of belonging in both middle-class higher education and working-class homes, 
while others only partially absorb a sense of themselves as students. (Abstract) 

Reay, D., David, M. E., & Ball, S. J. (2005). Degrees of choice: Class, race, gender and higher 
education. Trentham Books: UK. 

ISBN: 1858563305, 9781858563305 

Keywords: widening participation; academic; institutional habitus; higher education 

Degrees of Choice provides a sophisticated account of the overlapping effects of social class, ethnicity and 
gender in the process of choosing which university to attend. The shift from an elite to a mass system has 
been accompanied by much political rhetoric about widening access, achievement-for-all and meritocratic 
equalisation. This book gives a full and contrary picture, drawing on qualitative and quantitative data to show 
how the welcome expansion of higher education has also deepened social stratification, generating new and 
different inequalities. While gender inequalities have reduced, those of social class remain and are now 
reinforced by racial inequalities in access. Employing perspectives from the sociology of education and 
particularly Bourdieu's work on distinction and judgement, the book links school institutional habitus and 
family class habitus, with individual choice making in a socially informed dynamic. (Abstract) 

Settle, J. S. (2011). Variables that encourage students to persist in community colleges. Community 
College Journal of Research and Practice, 35(4), 281-300. 

DOI: 10.1080/10668920701831621 

Keywords: first year; students; socioeconomic; social capital 

Studying how socioeconomic status affects year-to-year persistence may help to identify and assist those 
students who have socioeconomic profiles most likely to indicate challenges to year-to-year persistence. This 
study used data from the Beginning Postsecondary Students Longitudinal Study (BPS:96=98), a nationally 
representative survey, to provide additional information about the patterns of educational attainment and 
persistence for a subset of the more than 51,000 students included in the NPSAS:96 survey. The study used 
all students enrolled as first-time beginning students at two-year institutions. The purpose of the study was to 
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develop and test a theoretical framework for describing the persistence of students at two-year institutions. 
The preliminary model included 39 literature-based variables grouped into seven factors: background, high 
school, college-entry, financial, social integration, academic integration, and college performance. The data 
were tested using descriptive statistics and logistic regression to determine the predictive value of the models 
for the students. Social capital variables, particularly student integration to the collegiate environment, were 
strongly associated with persistence of students. Contact between students and faculty outside of the 
classroom environment is critical to persistence. (Edited from abstract) 

Shields, N. (2002). Anticipatory socialization, adjustment to university life, and perceived stress: 
Generational and sibling effects. Social Psychology of Education, 5(4), 365-392.  
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Keywords: first generation; second generation; university students 

The purpose of this study was to compare anticipatory socialization experiences, adjustment to university life, 
and perceived stress of first- and second-generation university students, and first- and second-sibling 
students. The study employed a standardized questionnaire, in-depth interviews, and focus groups. As 
predicted, having a parent who had attended a university helped second generation students feel more 
prepared for the university experience. However, second-generation students felt no more successful than 
first-generation students. Likewise, neither generation nor sibling status had an effect on grade point average. 
However, having an older sibling who had attended a university was related to completing more credit hours, 
suggesting that siblings may play a role in persistence. Perhaps one of the most interesting findings of the 
study was that second-generation status had essentially no effect in reducing the stress levels of students. The 
advantage of being a second-generation student seemed to be counterbalanced by parental pressure for high 
academic achievement. (Abstract) 

Soria, K. M., & Stebleton, M. J. (2012). First-generation students' academic engagement and 
retention. Teaching in Higher Education, 17(6), 673-685.  

DOI: 10.1080/13562517.2012.666735 

Keywords: first-generation students; academic engagement; retention; public universities 

This study investigates differences in academic engagement and retention between first-generation and non-
first-generation undergraduate students. Utilizing the Student Experience in the Research University survey 
of 1864 first-year students at a large, public research university located in the United States, this study finds 
that first-generation students have lower academic engagement (as measured by the frequency with which 
students interacted with faculty, contributed to class discussions, brought up ideas from different courses 
during class discussions, and asked insightful questions in class) and lower retention as compared to non-
first-generation students. Recommendations that higher education faculty can follow to promote the 
academic engagement and retention of first-generation students are addressed. (Abstract) 

Spiegler, T., & Bednarek, A. (2013). First-generation students: what we ask, what we know and what 
it means: an international review of the state of research. International Studies in Sociology of 
Education, 23(4), 318-337.  

DOI: 10.1080/09620214.2013.815441 

Keywords: first-generation students; higher education; educational mobility; working-class students 

In the course of educational expansion, student populations have become more diverse. This paper 
represents an international literature review on the topic of first-generation students (FGS), i.e. students 
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whose parents have not obtained a higher education qualification. On the basis of more than 70 research 
articles and reports on FGS from several countries, we find that the focal points in FGS research concern 
their pre-college characteristics, mobility factors, decisions about institution, degree and subjects, FGS’ 
experiences at university, and academic outcomes. We recommend that structural changes such as making 
organisational structures in higher education institutions more transparent are in order instead of offering 
special support programmes only for FGS. (Abstract) 

Stebleton, M. J., Soria, K. M., & Huesman, R. L. (2014). First‐Generation Students' Sense of 
Belonging, Mental Health, and Use of Counseling Services at Public Research Universities. Journal 
of College Counseling, 17(1), 6-20.  

DOI: 10.1002/j.2161-1882.2014.00044.x 

Keywords: first-generation student; belonging; engagement 

This study explored 1st-generation students' sense of belonging, mental health status, and use of mental 
health services in comparison to non-1st-generation students. Using the Student Experience in the Research 
University multi-institutional survey, the authors found that 1st-generation students tended to report lower 
ratings of belonging, greater levels of depression/stress, and lower use of services compared to non-1st-
generation students. Implications for college counselors and suggestions for future inquiry are provided. 
(Abstract) 

Stephens, N. M., Fryberg, S. A., Markus, H. R., Johnson, C. S., & Covarrubias, R. (2012). Unseen 
disadvantage: how American universities' focus on independence undermines the academic 
performance of first-generation college students. Journal of Personality and Social Psychology, 
102(6), 1178.  

DOI: 10.1037/a0027143 

Keywords: social class, culture, higher education, first-generation students, social inequality 

American universities increasingly admit first-generation college students whose parents do not have 4-year 
degrees. Once admitted, these students tend to struggle academically, compared with continuing-generation 
students—students who have at least 1 parent with a 4-year degree. We propose a cultural mismatch theory 
that identifies 1 important source of this social class achievement gap. Four studies test the hypothesis that 
first-generation students underperform because interdependent norms from their mostly working-class 
backgrounds constitute a mismatch with middle-class independent norms prevalent in universities. First, 
assessing university cultural norms, surveys of university administrators revealed that American universities 
focus primarily on norms of independence. Second, identifying the hypothesized cultural mismatch, a 
longitudinal survey revealed that universities’ focus on independence does not match first-generation 
students’ relatively interdependent motives for attending college and that this cultural mismatch is associated 
with lower grades. Finally, 2 experiments at both private and public universities created a match or mismatch 
for first-generation students and examined the performance consequences. Together these studies revealed 
that representing the university culture in terms of independence (i.e., paving one’s own paths) rendered 
academic tasks difficult and, thereby, undermined first-generation students’ performance. Conversely, 
representing the university culture in terms of interdependence (i.e., being part of a community) reduced this 
sense of difficulty and eliminated the performance gap without adverse consequences for continuing-
generation students. These studies address the urgent need to recognize cultural obstacles that contribute to 
the social class achievement gap and to develop interventions to address them. (Abstract) 
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Stevenson, J., & Lang, M. (2010). Social class and higher education: a synthesis of research. York: 
HEA. 

URL: www.medev.heacademy.ac.uk/assets/EvidenceNet/Syntheses/social_class_and_higher_education.doc 

Keywords: social class; higher education; undergraduates 

Drawing on over a decade of research literature, this synthesis focuses on the evidence of the role of social 
class in access, participation, retention, success and non-participation in HE, with reference to how the 
effects of social class are mitigated by gender and ethnicity. The emphasis is on the undergraduate, rather 
than the postgraduate sector and primarily on full-time students undertaking bachelor degree programmes. 
There are two reasons for this. First, almost three-quarters of all HE entrants attend full-time undergraduate 
degree programmes (see for example, AGCAS Scotland, 2008; Higher Education Statistics Agency, 2009). 
Second, in most cases the literature reviewed focuses on young entrants to HEIs (although definitions of 
‘young’ are themselves somewhat contested. For example, HEFCE classify those aged 18 or 19 as ‘young’, 
while the New Labour HE policy framework White Paper ‘The future of Higher Education’ (DfES, 2003) 
uses a definition of 18-30, and individual researchers often adopt different definitions – such as the Age 
Participation Index, which covers 18-21 year olds – see Aston, 2003). As identified by Gorard et al. (2006) 
limitations in the available datasets encourage analysts to focus on new, young and full-time students and to 
ignore non-participants. Thus there are few studies exploring non-participation, or the experiences of post-
graduate, part-time or, for example, disabled students from low socio-economic groups. However, where 
possible we have included research relating to these groups. (Extracted from introduction) 

Stuart, M. (2006). 'My friends made all the difference': Getting into and succeeding at university for 
first-generation entrants. Journal of Access Policy and Practice, 3(2), 162-184. 

URL: http://eprints.kingston.ac.uk/3926/1/Stuart-M-3926.pdf 

Keywords: friendship class, social capital, life histories, student success 

This paper reports on research findings from first-generation entrants at university in the UK. It examines 
their reasons for taking on higher-level study and what enables them to succeed. It points out that the phrase 
‘first-generation entrants’ has been used interchangeably with the term ‘working-class students’ when there is 
not always a direct relationship between the two. Drawing on life history methods to gather the data, the 
paper examines the different experiences of working- and middle-class students and highlights the role of 
friendship as a key determinant in deciding to study in HE as well as in creating student success once at 
university. The article argues that friendships should be seen as a form of social capital (Bourdieu, 1984; 
Coleman, 1994; and Field, 2005) which can operate to militate against the effects of middle-class cultural and 
economic capital but can also be seen, in certain circumstances, to cement taken-for-granted practices. 
(Abstract) 

Stuart, M. (2012) Social Mobility and Higher Education: the life experiences of first generation 
entrants in Higher Education, Stoke on Trent: Trentham Books Limited 

ISBN: 1858565081 

Keywords: higher education; first generation; social mobility 

At a time when the shape of society in the UK is changing, this book makes clear what social mobility is and 
explores what enables upward mobility. Education is seen as a key element in creating opportunities and life 
chances central to developing a more equal society, but the diminishing level of opportunity available to 
people from lower socio-economic groups is increasingly causing concern. Professor Stuart examines the role 
of higher education in supporting social mobility from the viewpoint of students who went to university 
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during the last half century. Based on nearly 150 life history accounts from graduates who were the first in 
their families to enter higher education, she shows how individuals moved from their families, often in poor 
communities, to achieve at university and go on to work in academia. Through a life history approach, the 
author analyzes these graduates’ perceptions of the changes to their lives, their social position and its effect 
on their identities. The stories reveal a pattern of movement and of flow, often locating the individuals 
between and within class, gender and ethnic identities, and linking theories of social mobility to the wider 
debates on an increasingly mobile world. The book tracks the impact of changes to policies for higher 
education from the 1950s to the present day through the lens of individual life stories and richly details the 
effects of political decisions on ordinary people’s lives. (Abstract) 

Stuart, M. Lido, C. Morgan, J. and May, S. (2009) Student diversity, extra-curricular activities and 
perceptions of graduate outcomes, Higher Education Academy: UK 

URL: http://gala.gre.ac.uk/3232/1/HEA_project_report_2007_8.pdf 

Keywords: diversity; characteristics; engagement 

There is little research that examines the role of ‘extra-curricular activities’ (ECAs) on student life and their 
future prospects in Britain, (Little, 2006). Research undertaken in the US on high school students suggests 
that engagement in ECAs that are social or cultural can have a positive impact on grades. There is also 
evidence that different social and cultural backgrounds can have a significant effect on participation and type 
of extra-curricular activities (Brown & Evans, 2002). The research was therefore premised on a belief that 
students differ by background and experience; in particular in relation to their class, ethnicity, gender, 
disability and age. As well as recognising the possibility that activities outside of facilitated learning may differ 
according to students’ social context and background, the research was interested to test if there were 
differences in participation in different types of institutions. (Abstract) 

Stuart, M., Lido, C., Morgan, J., Solomon, L., & May, S. (2011). The impact of engagement with 
extracurricular activities on the student experience and graduate outcomes for widening 
participation populations. Active Learning in Higher Education, 12(3), 203-215.  

DOI: 10.1177/1469787411415081 

Keywords: diversity in higher education; extra curricular activities; social capital; widening participation 

This research examined extracurricular activity (ECA) effects on students’ experiences, outcomes and future 
job prospects. A survey of diverse undergraduate students, along with alumni and potential employer 
interviews, revealed differences in students’ engagement with ECAs beyond the classroom. Variations 
between ‘traditional’ and ‘widening participation’ student groups emerged, with older and ethnic minority 
students spending more time with non-university ECAs, engaged in family, religious and solitary activities. 
Lower socio-economic status (SES) students spent more time working, and less time engaging in ECAs. 
Alumni reflected ECAs as key to developing self-identity, social networks and career prospects/pathways. As 
(university-linked) ECAs were key for undergraduate outcomes and graduate employment prospects, 
emerging ethnic, age and SES patterns of engagement have implications for persistent inequalities in 
employment (despite widening participation agendas). (Abstract) 
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Stuber, J. M. (2011). Integrated, marginal, and resilient: race, class, and the diverse experiences of 
white first‐generation college students. International Journal of Qualitative Studies in Education, 
24(1), 117-136.  

DOI: 10.1080/09518391003641916 

Keywords: first-generation students; persistence; higher education; social class; whiteness; intersectionality 

While first-generation college students are ‘at risk’, the majority do persist. Using in-depth interviews with 28 
white college students I ask: How do white, first generation, working-class students understand their college 
experiences, especially in terms of their academic, social, and cultural adjustment? Moreover, what kinds of 
factors seem to help or hinder their adjustment to college life? I discovered three patterns of adjustment 
among these students: (1) about half expressed few feelings of marginality and appeared well integrated into 
campus life; (2) one quarter experienced persistent and debilitating marginality; and (3) another quarter 
overcame their feelings of marginality en route to becoming socially and academically engaged on campus, 
with some transforming their feelings of marginality into motivation for social change. I argue that these 
variations can be understood by looking at how working-class students’ economic resources may function as 
an asset, while their whiteness may function alternately as an asset and a liability. (Abstract) 

Sullivan, A., Parsons, S., Wiggins, R., Heath, A., & Green, F. (2014). Social origins, school type and 
higher education destinations. Oxford Review of Education, 40(6), 739-763. 

DOI: 10.1080/03054985.2014.979015 

Keywords: schools; inequalities; higher education; qualifications; cognition; longitudinal; BCS70 

To what extent and why do social origins matter for access to higher education, including access to elite 
universities? What is the role of private and selective schooling? This paper uses the 1970 British Cohort 
Study (BCS70) to analyse the trajectories of a generation currently in early middle age. We find that the 
influence of social origins, especially parental education, remains when both a wide range of cognitive 
measures and school attainment are controlled. Attending a private school is powerfully predictive of gaining 
a university degree, and especially a degree from an elite institution, while grammar schooling does not 
appear to confer any advantage. 

Talebi, M., Matheson, K., & Anisman, H. (2013). Does being first in family matter? The role of 
identity in the stigma of seeking help among first and non-first in family university students. 
International Journal of the First Year in Higher Education, 4(1) 

DOI: 10.5204/intjfyhe.v4i1.137  

Keywords: first in family; university; help seeking behaviour 

The transition from secondary school to university is often perceived as stressful, perhaps more so for 
students who are the first in their family to seek higher education, as they might face challenges unique to 
their situation. Yet, the majority are less likely to acknowledge problems and are unlikely to engage in help-
seeking behaviour. The present study, which focuses on first in family students transitioning from secondary 
school to university, examined relations between identification (private regard, public regard, compatibility) 
and the stigma (self and other) associated with help-seeking in different domains (academic and mental 
health), and the moderating role of first in family status. Implications for these findings are addressed within 
the context of stigma reduction initiatives. (Abstract) 

 



E x p l o  r i n g    t h e    E x p e r i e n c e    O f    B e i n g   F i r s t    i n    F a m i l y    a t   U n i v e r s i t y 

Page | 63 

 

 

Terenzini, P. T., Springer, L., Yaeger, P. M., Pascarella, E. T., & Nora, A. (1996). First-generation 
college students: Characteristics, experiences, and cognitive development. Research in Higher 
education, 37(1), 1-22. 

URL: http://www.jstor.org.ezlibproxy.unisa.edu.au/stable/40196208 

Keywords: first generation; higher education; academic skills 

This study sought answers to three questions: (1) Do the precollege characteristics of first-generation 
students differ from those of traditional students? (2) Do first-generation students' college experiences differ 
from those of other students? (3) What are the educational consequences of any differences on first-year 
gains in students' reading, math, and critical thinking abilities? Answers come from 2,685 students (825 first-
generation and 1,860 traditional students) who entered 23 diverse institutions nationwide in Fall 1992 and 
who completed one year of study. First-generation students differ from their traditional peers in both 
entering characteristics and college experiences. Although traditional students make greater net gains in 
reading during their first year, the two groups gain to about the same degree in math and critical thinking 
skills. Those gains, however, appear to result from somewhat different experiences. (Abstract) 

Thering, A. C. (2010). The Purpose of a College Education: Getting a Job: Narrations of First-
Generation College Students. NERA Conference Proceedings 2010. Paper 27. 

URL: http://digitalcommons.uconn.edu/nera_2010/27 

Keywords: first generation; experiences; higher education 

The purpose of this research focuses a specific group of first-generation college students: a group of white, 
working-class, undergraduate students who attend a large northeastern research university. This study focuses 
on how these students narrate their educational and social experiences within the college setting. (Abstract) 

Thomas, L., & Quinn, J. (2006). First generation entry into higher education: McGraw-Hill 
International. 

ISBN: 0335217907 

Keywords: higher education; first generation; social class 

This book examines the proposition that parental education is a key factor contributing to the access and 
success of students, but that insufficient attention is paid to this by researchers, national systems and 
institutional interventions. Analysis of research findings from 10 countries, plus a UK wide study, indicates 
that parental education is more important in determining access to higher education than parental 
employment or financial status. The book provides a clear conceptualisation of first generation entry, 
exploring its complex interrelationship with social class. Furthermore, it demonstrates that when first 
generation entry is used as a lens, it helps produce much more effective approaches to targeting access and 
supporting student success. (Abstract)  

Tian, J. A. (2011). Barriers to postsecondary education facing Aboriginal peoples in the North: 
spotting the knowledge gaps. HRSDC: Canada 

URL: http://dspace.library.uvic.ca:8080/bitstream/handle/1828/3799/tian_jing_mpa_2012.pdf?sequence=3 

Keywords: higher education; aboriginal people; Canada 

This study used a review of the literature and descriptive data analysis to identify what is known and 
unknown about barriers to access to post-secondary education (PSE) faced by Aboriginal peoples in the 
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North. It involved an overview of barriers to PSE participation faced by the general population and 
Aboriginal peoples in particular to identify main factors affecting their access to PSE. The study also included 
a descriptive analysis of data from the 2006 Census to examine relationships between the identified main 
factors and PSE participation of Aboriginal peoples in the context of the North. The conclusions identified 
the knowledge gaps in barriers to PSE faced by Aboriginal peoples in the territories and recommended a 
study as the first step in closing the gaps. (Abstract) 

Tight, M. (2012). Widening participation: a post-War scorecard. British Journal of Educational 
Studies, 60(3), 211-226.  

DOI: 10.1080/00071005.2012.697541 

Keywords: widening participation; higher education; United Kingdom; post-war 

Widening participation – though it has only recently been labelled as such – has been a continuing concern 
for policy makers and higher education institutions in the United Kingdom since 1945 (and before). This 
article reviews the evidence for four key target groups – women, lower socio-economic groups, mature adults 
and ethnic minorities – to produce an overall assessment, a score card, of what has been achieved, and what 
remains to be done. It concludes that, while progress in the recruitment of women, mature adults and ethnic 
minorities has been substantial – though with some qualifications – it has been much less so for lower socio-
economic groups. (Abstract) 

Vignoles, A., Goodman, A., Machin, S., & McNally, S. (2008). Widening Participation in Higher 
Education: A Quantitative Analysis: Full Research Report ESRC End of Award Report, RES-139-25-
0234. Swindon: ESRC 

URL: www.esrc.ac.uk/my-esrc/grants/RES-139-25-0234/outputs/read/ea0aa6c5-fbc3-40d0-b18b-
bba9549f6102 

Keywords: educational attainment; students; disadvantaged students; learning gap 

Higher education (HE) participation has expanded dramatically in England over the last half century. Yet 
although participation has been rising, ‘widening participation’ in HE remains a major policy issue. Of 
particular concern is whether expansion of HE has led to improvements in the representation of previously 
under-represented groups, such as materially deprived students and ethnic minority students. (Extracted from 
introduction) 

Vuong, M., Brown-Welty, S., & Tracz, S. (2010). The effects of self-efficacy on academic success of 
first-generation college sophomore students. Journal of College Student Development, 51(1), 50-64. 

DOI: 10.1353/csd.0.0109 

Keywords: first generation; higher education; academic success; self efficacy 

The purpose of this study was to analyse the effects of self-efficacy on academic success of first-generation 
college sophomore students. The participants in the study consisted of college sophomores from 5 of the 23 
California State University campuses. An online College Self-Efficacy Inventory was employed to measure 
participants’ self-efficacy levels. The study explored four areas: the relationship between self-efficacy scores 
and academic success as defined by GPA and persistence rates, the academic success and persistence rates 
between first-generation and second-and-beyond-generation college sophomore students, the effects of the 
demographic factors of gender and ethnicity on self-efficacy, and the relationship between institution size 
and self-efficacy. Findings show that self-efficacy beliefs affect GPA and persistence rates of sophomore 
students and second-generation college sophomores outperform their first-generation peers. (Abstract) 
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Wainwright, E., & Marandet, E. (2010). Parents in higher education: impacts of university learning 
on the self and the family. Educational Review, 62(4), 449-465.  

DOI: 10.1080/00131911.2010.487643 

Keywords: social mobility; widening participation; parents’ own learning 

Intra- and inter-generational social mobility have been implicit to a wide range of UK Government policies 
aimed at promoting social inclusion through a focus on education and employability. Framed by these policy 
initiatives and a critical look at widening participation in higher education, this paper reflects on the impacts 
of university learning on the self and the family among students with dependent children. With emphasis on, 
and differences highlighted between, male and female undergraduate students’ own (often gendered) 
constructions of the impact of their university experiences and aspirations for social mobility, the paper 
suggests that while these students face numerous and varied barriers to their learning, they are motivated by 
the impact their studying will have on themselves and their families. Of notable significance is how higher 
education is perceived to reverberate within the home, promoting a culture of learning among, and 
encouraging the educational aspirations of, children. The paper concludes that this potential and perceived 
social mobility necessitates a bridging of the rhetoric of access with a reality of accessibility and retention for 
those students with caring responsibilities and offers a number of recommendations to encourage this. 
(Abstract) 

Wang, T. R. (2014). “I’m the Only Person From Where I’m From to Go to College”: Understanding 
the Memorable Messages First-Generation College Students Receive From Parents. Journal of 
Family Communication, 14(3), 270-290. 

DOI: 10.1080/15267431.2014.908195 

Keywords: first generation; parental messages; college 

The current study examined the memorable messages first-generation college students received from their 
parents about family. Accordingly, first-generation college students shared parental memorable messages 
during in-depth, semi structured, responsive interviews that encouraged participants to share their distinct set 
of experiences. Four hundred and sixty-seven pages of transcripts were analysed for emergent themes. First-
generation college students’ voices revealed five memorable messages themes including (a) remembering 
family, (b) focusing on family, (c) counting on family, (d) not worrying about family, and (e) setting a good 
example. (Abstract) 

Wang, C. C. D., & Castañeda‐Sound, C. (2008). The Role of Generational Status, Self‐Esteem, 
Academic Self‐Efficacy, and Perceived Social Support in College Students' Psychological 
Well‐Being. Journal of College Counseling, 11(2), 101-118. 

ISSN: 1099-0399 

Keywords: first generation; self esteem; self efficacy; higher education 

This study examined the influences of generational status, self-esteem, academic self-efficacy, and perceived 
social support on 367 undergraduate college students' well-being. Findings showed that 1st-generation 
students reported significantly more somatic symptoms and lower levels of academic self-efficacy than did 
non-1st-generation students. In addition, students' generational status was found to moderate predictive 
effects of perceived family support on stress. Implications for professional practices, limitations, and 
directions for future research are discussed. (Abstract) 
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Warburton, E. C., Bugarin, R., & Nuñez, A.-M. (2001). Bridging the Gap: Academic Preparation and 
Postsecondary Success of First-Generation Students. National Centre for Education Statistics, 
Washington DC 

URL: http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2001153 

Keywords: academic achievement; academic persistence; college preparation; college students;  

This report examines the high school preparation and post secondary persistence of first-generation students, 
those whose parents had no education beyond high school, and compares them with students whose parents 
went to college. The purpose of the study was to examine whether first-generation students who were 
otherwise equally prepared academically were comparable to students whose parents went to college in terms 
of their grade point averages (GPAs), number of remedial courses in post secondary education, and rates of 
academic persistence. The analysis focuses on a subset of 1995-1996 beginning students who started their 
postsecondary education at four-year institutions. Data are from the First Follow up of the Beginning 
Postsecondary Students Longitudinal Study for 1995-1996. Findings from the analysis indicate that students 
who were well prepared for post secondary education were likely to persist in four-year institutions. Students 
who took rigorous coursework in high school accounted for more than80t of those students who stayed on 
the persistence track to a bachelor's degree or were retained at their initial institution. Parents' levels of 
education were found to be associated with rates of students' retention and persistence in college, even when 
controlling for measures of academic preparedness such as rigor of secondary curriculum and college 
entrance examination scores. (Abstract) 

Ward, L., Siegel, M. J., & Davenport, Z. (2012). First-generation college students: Understanding 
and improving the experience from recruitment to commencement: John Wiley & Sons. 

ISBN: 1118220277, 9781118220276 

Keywords: first-generation; universities; capital 

As more and more of the college-going population is made up of those who are the first in their families to 
attend college, institutions need to find ways to help these students succeed if they expect to maintain 
enrolments. This ground breaking resource explores the challenges and barriers to first-generation students 
and offers a wealth of helpful recommendations for helping these students succeed in their academic careers. 
This book helps leaders in academic and student affairs to understand these special challenges and how best 
to meet them. (Abstract) 

Watson, J. (2013). Profitable portfolios: capital that counts in higher education. British Journal of 
Sociology of Education, 34(3), 412-430.  

DOI: 10.1080/01425692.2012.710005 

Keywords: widening participation; capital; field; logic of practice 

Under-representation in UK higher education of students from less privileged social backgrounds is an 
enduring problem. While there are examples of productive participation, the pattern of collective trajectories 
of this group differs sharply from that of traditional entrants. The onus falls largely on students to adapt to 
established practices that remain strongly oriented towards traditional white middle-class populations. 
Bourdieu’s theory of practice informed the analysis of data emerging from a longitudinal case study, and 
empirical insights are offered into how students with non-traditional academic backgrounds experienced and 
negotiated the demands of studying in one of the UK’s research-intensive universities. A new conceptual 
framework identifies academic, linguistic, social and professionally-oriented capital as underpinning the logic 
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of practice of this sub-field of higher education, and their influence on the positional tendencies and 
trajectories of the students operating within it are highlighted. (Abstract) 

Yorke, M., & Thomas, L. (2003). Improving the retention of students from lower socio-economic 
groups. Journal of Higher Education Policy and Management, 25(1), 63-74. 

DOI: 10.1080/13600800305737 

Keywords: higher education; university students; low socioeconomic 

Success in higher education for students from lower socio-economic groups and from disadvantaged 
backgrounds is becoming an increasingly important policy goal in the UK and abroad. An analysis of the 
HEFCE performance indicators identified six English higher education institutions performing above their 
benchmarks with regard to widening participation and also student retention and completion, and prompted 
an investigation of what these institutions had been doing that might account for their success. Semi-
structured interviews were conducted with senior managers responsible for retention and completion, which 
focused on institutional strategy. Analysis of the interviews suggested that success in retaining students from 
lower socio-economic groups required a strong policy commitment to access and retention, backed up by 
practical action. A number of actions were identified as possible contributors to such success. (Abstract) 

 



E x p l o  r i n g    t h e    E x p e r i e n c e    O f    B e i n g   F i r s t    i n    F a m i l y    a t   U n i v e r s i t y 

Page | 68 

 

 

 
 

APPENDIX A: LITERATURE SOURCES 
 
 

Journals: 

Adolescence (ADOL) 

Active Learning in Higher Education (ALHE) 

Adult Education Quarterly (AEQ) 

American Journal of Distance Education (AJDE) 

Australian and International Journal of Rural Education (AIJRE) 

Australian Journal of Adult Learning(AJAL) 

Australian Journal of Teacher Education (AJTE) 

British Educational Research Journal (BERJ) 

British Journal of Sociology of Education (BJSE) 

College Student Journal (CSJ) 

Community College Journal of Research and Practice (CCJRP) 

Community College Review (CCR) 

Educational Leadership (EL) 

Education and Urban Society (EUS) 

The Family Journal (FJ) 

Family Relations (FR) 

Higher Education (HE) 

Higher Education Research and Development (HERD) 

International Journal of Education Research (IJER) 

International Journal of the First Year in Higher Education (IJFYHE) 

International Journal of Learning (IJL) 

International Journal of Qualitative Studies in Education (IJQSE) 

International Studies in Sociology of Education (ISSE) 

Journal of Academic Language and Learning(JALL) 

Journal of Australian and New Zealand Student Services Association(JANZSSA) 

Journal of Career Development (JCD) 

Journal of Case Studies in Education (JCSE) 

Journal of College Admission (JCA) 

Journal of College Counseling (JCC) 

Journal of College Student Development (JCSD) 

Journal of College Student Retention: Research, Theory and Practice (JCSR) 

Journal of Education and Learning (JEL) 

Journal of Higher Education Policy and Management (JHEPM) 

Journal of Personality and Social Psychology (JPSP) 

London Review of Education (LRE) 

Medical Education (ME) 

New Directions for Teaching and Learning (NDTL) 

Poetics (POE) 
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Research in Higher Education (RHE) 

Research Papers in Education (RPE) 

Research in Post-Compulsory Education (RPCE) 

Sociology (SOC) 

Social Psychology of Education (SPE) 

Studies in the Education of Adults (SEA) 

Studies in Higher Education (SHE) 

Studies in Learning Evaluation, Innovation and Development (SLEID) 

Systemic Practice and Action Research (SPAR) 

Teaching in Higher Education (THE) 

Undergraduate Research Journal at the University of Northern Colorado (URJUNC) 

Widening Participation and Lifelong Learning(WPLL) 

 
Reports: 

AUSSE Research Briefings 

EPRI working papers 

LSAY Research Reports 

Wider Benefits of Learning Research Reports 
 
 

Research Groups/Organisations: 

Australian Association for Research in Education (AARE) - http://www.aare.edu.au/ 

Australian Council for Educational Research (ACER) - http://acer.edu.au/highereducation 

Centre for the Study of Higher Education - http://www.cshe.unimelb.edu.au 

Economic and Social Research Council - http://www.esrc.ac.uk 

First Year in Higher Education (FYHE) - http://fyhe.com.au 

Higher Education Academy - http://www.heacademy.ac.uk/resources 

Higher Education Empirical Research Database - http://heer.qaa.ac.uk/pages/default.aspx 

Higher Education Funding Council for England - http://www.hefce.ac.uk 

Higher Education and Research Development Society of Australiasia (HERDSA) - http://www.herdsa.org.au/ 

Human Resources and Skills Development Canada (HRESDC) - http://www.esdc.gc.ca/eng/home.shtml 

Indigenous Teaching at Australian Universities - http://www.indigenousteaching.com 

Institute of Education, University of London – http://www.repec.ioe.ac.uk 

Institute for Research on Poverty - http://www.irp.wisc.edu 

International Society for the Scholarship of Teaching & Leaning (ISSOTL) - http://www.issotl.com/ 

Joseph Rowntree Foundation - http://www.jrf.org.uk 

National Centre for Education Statistics (NCES) - http://nces.ed.gov 

National Centre for Student Equity in Higher Education (NSCHE) - http://www.ncsehe.edu.au 

Office of Learning & Teaching (OLT) - http://www.olt.gov.au/ 

Pell Institute for the Study of Opportunity in Higher Education - http://www.pellinstitute.org 

Retention and Access for Non-traditional Leaners in Higher Education (RANLHE)- 

http://www.dsw.edu.pl/fileadmin/www-ranlhe/index.html 

Universities Australia - https://www.universitiesaustralia.edu.au 
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